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ABSTRACT 
The purpose of this research was to determine the perceptions of physical education 
teachers and supervisors toward the secondary physical education program in eight domains in 
the State of Kuwait. Stratified and cluster sampling were used to select two schools of female 
teachers and two schools of male teachers from each district (6 districts); therefore, 24 schools 
were selected randomly. One hundred thirty-eight physical education teachers were selected and 
66 supervisors were selected. A four-point rating scale (i.e., strongly disagree to strongly agree) 
and open-ended questions were included in the survey. Cronbach’s alpha reliability, descriptive 
statistics, and independent sample t tests were used in this study. The response rate of physical 
education teachers was 94% and the response rate of supervisors was 80%. The results of this 
research indicated that physical educators and supervisors had very negative perceptions toward 
safety factors in physical education, the evaluation process of the physical education program, 
and the society's view toward physical education. Also, physical educators and supervisors had 
negative perceptions toward the program content, equipment, and the role of physical education 
teachers. However, physical educators and supervisors had somewhat positive perceptions 
toward the student relationship with physical educators and the school administration.  
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CHAPTER ONE: INTRODUCTION 
In recent years, the educational process in Kuwait (e.g., math, science, etc.) has been 
reformed to create a better image and to achieve a more effective education. In Kuwait, 
specifically, the physical education program has become more relevant in schools. The main goal 
of physical education is a class where students can develop mental, emotional, social, 
psychological, and ethical objectives and skills. In some countries, such as Kuwait, physical 
education in the secondary level is a required class for 10
 th
, 11
 th
, and 12
 th
 graders. On the other 
hand, in some countries, such as the United States, physical education is only required in the 9
th
, 
10
th
, and 11
th 
grades. However, the amount of time devoted to physical education in high school 
during the week (e.g., 90 minutes) is not adequate, and numerous countries are cutting and 
reducing physical education classes. 
Physical education is an educational program that has its own curricula and objectives. 
The objectives of physical education have an important role in developing a healthy society and 
in general changing students’ behavior in specific domains. For example, physical education 
objectives assist students mentally, physically, socially, and psychologically in creating an 
individual who has an understanding and knowledge about the significance of physical education 
for his or her whole life (Al-Basaty, 2009). Physical education curricula include short- and long-
term goals that educate and form students’ lifestyles physically and mentally by implementing 
these objectives in and out of the schools to generate students who are knowledgeable, skillful, 
and healthy. However, in real life and based in the literature, there are nationwide issues in 
schools where obesity is becoming a major problem. For instance, many countries stated that 
obesity is increasing among students in schools. Fattahova (2007) mentioned statistics that 
indicate alarming trends concerning increasing obesity in Kuwait. Obesity has affected children's 
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and adults’ lives in Kuwaiti society and overseas in general. One study provided evidence that 
Kuwaiti society was mostly obese; and it is one of the leading causes of death in the State of 
Kuwait. According to Moussa and et al, (1998), “the prevalence of adult obesity in Kuwait is 
among the highest in Arab peninsula” (p. 41). In Arkansas, according to the State Health Fact 
Organization (2007), the percentage of children who are overweight is 37.5%. All of these 
studies confirmed that students gain weight during the school year. 
A couple of critical questions raised here concern how the obesity of students and the 
subject of physical education are connected to each other. 1) Does obesity occur because the 
objectives of physical education have not been implemented carefully and seriously by teachers 
in schools? 2) Is it because of the lack of hours of physical education classes during the week? 3) 
Is it because there are some issues in the physical education curricula preventing the achievement 
of the objectives of physical education?    
All of the previous questions are important to investigate in scientific research, and are 
answered by physical education teachers in this study. Moreover, based on the pilot study of this 
research, the Kuwaiti physical education teachers stated that the hours of physical fitness 
activities (e.g., speed-flexibility-muscular endurance, etc.) are minimized in physical education 
programs, and they think that reducing the hours of physical education is the main cause of 
students' obesity. In other words, students cannot develop and maintain strong and healthy 
bodies, which finally resulted in an overweight issue for students.  
  Only in the first two weeks of the semester do students practice physical fitness activities. 
Students focus more on learning skills.  Physical educators are not integrating physical fitness 
skills with physical education skills (e.g., technical skills) because they have to follow the study 
plan requirements of physical education programs. Furthermore, based on my previous 
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experience as a physical education teacher in Kuwait, most people have a traditional view of 
physical education. They view physical education as a class where students only practice 
activities and have fun. In other words, they believe that physical education is not "a big deal" 
class. They think that in a physical education class no one can fail because it is not an important 
subject. Even most students have incorrect perceptions about physical education. They believe 
that physical education is only a class where students play sports and have fun. 
However, recently, physical education has become a required class that has its own objectives 
and evaluations. Society should change its negative ideas toward physical education. Reforming 
society's perceptions should be the responsibility of educational institutions, field experts, and 
teachers, where they work cooperatively to shift students' and society's negative view towards 
more positive physical education attitudes. For instance, by making physical education a required 
subject area just like other core subject areas, where it has assessments and evaluations, it will 
make physical education classes more important. Also, by increasing the number of hours of 
physical education classes during the week (not only two periods a week), and evaluating 
consistently the curriculum, whether the objectives are implemented and meet students' needs, it 
will increase the awareness of physical education. 
There is no doubt that the development of the concept of physical education and sports was 
mainly associated with the development of the concept of education. Processes aimed at 
achieving an integrated development of all aspects of education, including physical, mental, 
emotional, social, and moral, will ensure the development of a balanced and moral person. The 
physical education program works to achieve these aspects and gives pupils sufficient fitness and 
health knowledge that are part of the overall fitness objectives. However, many schools do not 
promote student knowledge and sports that are based on students' development and abilities.  
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Historical Background of the Study 
Few studies have been conducted that examine the secondary physical education program. 
The research called for reform in many areas, such as increasing the period of physical 
education, examining the desired objectives for each grade level that can meet students' abilities, 
and integrating physical fitness skills in the physical education program. For example, 
Alshammari (2004) conducted a study in Kuwait that recommended that the curriculum of 
physical education should be reformed to meet students' needs.  Moreover, Tannehill and 
Zakrajsek (1993) state, "because of the changing needs of the youth in today's society, physical 
education programs should change the traditional physical education curriculum to meet the 
needs of their students and make them active throughout their lives" (p. 17).  
Thus, the physical education aspect of the educational plan of the State is concerned with 
improving the individual through the practice of sports activities to achieve the overall goal of 
physical and mental development. There is a common belief in the physical education field that it 
is important for youth to maintain a healthy lifestyle. However, based on the conducted pilot 
study, physical education teachers do not have enough time to apply the objectives of the 
lessons. They have little time to implement the goals of the lesson plans in their classes. 
Moreover, the teachers stated that the required skills for each grade are not compatible with the 
ability of the students. Students face a hard time in attempting to practice some skills in their 
grade level. Thus, the teachers want more attention and reform in the physical education program 
that can better serve students with their physical abilities.  
Personal Background of the Study 
In this section, I used personal statements that clarified why I am conducting this study. 
Based on my past personal experience and analyzing the secondary physical education program, 
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at the previous schools where I taught, most teachers did not implement the objectives of 
physical education in their classes. Unfortunately, most physical education teachers abandoned 
the objectives of physical education. Some physical education teachers stayed in their offices 
without even observing the students!  I did not perceive a strong sense of communication and 
accountability from some physical education teachers toward their students. 
There is a consistent belief in Kuwait that physical education is only a fun class where 
students can play and enjoy their time. Yes, there are tests and assessments in physical education 
programs, and there is a passing or failing grade in physical education, but this common belief 
diminishes the importance of physical education and weakens the role of the physical education 
objectives. Most classroom teachers and students believe that physical education does not have 
reliable ways to assess students and that no student should fail physical education, because it is 
an "easy" class. 
This lack of attention might be the result of teaching methods and the delivery of 
information practiced by physical education teachers. For example, most physical educators do 
not have effective instructional teaching methods that they can implement. 
Physical education is a program where the development of physical, motor, health, moral, and 
cognitive skills are necessary to achieve. These objectives and functions of physical education 
have become important for implementation by physical education teachers and are no longer 
limited to the traditional teaching role. Furthermore, physical education should become an 
essential subject that is based on students' abilities and knowledge, where students can become 
knowledgeable about physical education. 
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Theoretical Background of the Study 
This study was framed by a critical theory to provide a clear understanding and 
explanation of the phenomena and the nature of this research. The theory used was the Theory of 
Attitudes. 
Theory of Attitudes 
During the 19
th
 century, social psychologists offered many definitions of attitudes that 
were demonstrated in the literature in different approaches. The literature review yielded many 
historical views about attitudes that started from the 19
th
 century. Baldwin (1901) as cited in 
Fishbein and Ajzen (1980) defined attitude as “readiness for attention or actions of a definite 
sort” (p. 13). However, Fishbein and Ajzen (1980) gave their own definition of attitude as 
individuals having negative or positive beliefs and perceptions toward a person, behavior, thing, 
or society. Thomas and Znaniecki (1958) emphasized and focused on the cognitive aspect of 
defining an attitude as a mental process that verifies one’s responses. Furthermore, Mueller 
(1986) expressed a current and common definition of an attitude. He pointed out that attitudes 
contain like or dislike toward an object, positive or negative attitudes toward an object, or 
evaluation of an object. Shortly after Mueller’s definition of an attitude, Ajzen (1988) agreed 
with Mueller’s definition. Ajzen (1988) stated that attitudes can be viewed as positive or 
negative toward an object, individual, institution, or event. 
At the end of the 20
th
 century, Eagly and Chaiken (1993) provided another direction for the 
concept of an attitude. They stated that “attitudes cannot be directly observable but can be 
inferred from observable responses” (p. 2). They also presented another simple concept of an 
attitude; they mentioned that an attitude is a tendency that determines the level of agreement, 
disagreement, favorability, or unfavorability toward a particular object. Moreover, Wagner 
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agreed with Eagly’s and Chaiken’s definition of an attitude. Wagner (1969) pointed out that an 
attitude is a tendency of an individual’s behavior toward an object. Eagly’s and Chaiken’s 
description of an attitude agreed and matched Ajzen’s, Mueller’s, and Fishbein’s definitions of 
an attitude. At the same time, Patten also agreed with previous psychologists about the concept 
of an attitude. Patten (1998) stated that an attitude is a general tendency toward a group of 
individuals, institutions, and other things. 
Measurement of Attitudes 
According to Hershey (1988), measuring peoples’ attitudes requires a scale that measures 
favorable and unfavorable items toward the object. The literature review provided many scales 
(e.g., Likert-type and Semantic differential scales) that measure individuals’ attitudes toward a 
particular object to help researchers understand specific phenomena and to know their 
participants’ responses toward that particular object. 
According to Eagly and Chaiken (1993), Likert Summated Ratings Method Scale was and 
still continues to be the most common method to measure peoples’ attitudes. It is used in many 
scientific research questionnaires, and it can contain a large pool of items. Respondents may 
indicate their own attitudes by checking how strongly they agree or disagree with particular 
statements. In addition, this type of scale examines and identifies the favorable and unfavorable 
aspects of peoples’ attitudes toward an object. 
How the Likert Scale was used in Physical Education 
The literature review determined that the Likert scale was used in physical education to 
provide a clearer picture about the attitudes and perspectives of physical education teachers 
toward specific aspects. Most of the surveys used the agreement distribution levels of strongly 
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disagree, disagree, neutral, agree, strongly agree in their surveys to measure the specific attitudes 
of the items.  
Statement of the Problem 
If teachers compare education between China, the United States, and Kuwait, one will 
notice that Chinese students spend six days a week and 10 hours a day in school for nine months. 
American students spend five days a week and seven hours a day in school for nine months. 
Lastly, Kuwaiti students spend five days a week and six hours a day in school for nine months. 
Thus, the students in Kuwait spend less time in school than students in some other countries. 
Based on my teaching experience, the only physical exercises that were implemented were 
ones where students practiced activities and had fun while enhancing their physical fitness. This 
was done without the knowledge of the importance of physical education and fitness skills, 
understanding the learned skills, and teaching students how to be researchers and thinkers while 
learning and practicing physical education. In other words, the aims of physical education are to 
teach students physical, moral, social, and intellectual skills. However, these aspects were not 
implemented by some physical education teachers even though these skills are written in the 
teacher's guidebook. 
Thus, there are many elements that encouraged and motivated me to carry out this study. 
The following are some issues that exist in physical education programs: 
1. There has been a lack of research that analyzed and evaluated the secondary physical 
education curriculum in Kuwait. According to Alshammari (2004), the program of 
secondary physical education in schools has become less important than other core 
subject areas. 
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2. There was not much research that analyzed and evaluated the secondary physical 
education curriculum. According to literature review, analyzing and evaluating physical 
education programs will help schools to have a clear, complete, and consistent analysis of 
written physical education curricula and will improve and enhance the quality of physical 
education. 
3. Physical fitness skills are not integrated in Kuwait's secondary physical education 
program. Fitness lessons are provided for students only during the first two weeks of the 
academic year.   
4. Many school principals have a lack of knowledge and materials of methodology for 
physical education. Surprisingly, the school principals are accountable for 50 percent of 
physical education teachers' grades. This raises a question of how are principals 
responsible for providing 50% of the teacher's grade when they do not have any 
knowledge about physical education? Traditionally, most principals, at the end of the 
semester, ask the department head of physical education and the supervisor about the 
performance of a physical educator and then all of them come to a decision about the 
final grade of the physical education teacher! 
5. There are many physical education teachers who provide the equipment for the students 
and then stay in their offices to read newspapers, drink coffee, and have conversations 
with their colleagues. The method and philosophy of teaching physical education should 
change from grade to grade because many students have a traditional idea that physical 
education is a recreational class where students only play soccer from the first grade 
through high school. Most physical educators do not teach other required skills. This 
incorrect belief and concept is difficult to change unless there are relevant studies and 
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serious action to reform the physical education curriculum and teaching methods of 
educators. 
6. Many new physical educators are shocked about the climate of teaching physical 
education in schools when they start their first day of teaching. A lot of things that they 
learned during their university time do not apply and are not implemented in the schools, 
such as a lack of sports facilities, load of classes, and lack of cooperation among 
colleagues. 
The pilot study that I conducted for 15 physical education teachers and supervisors 
provided me with a clear picture and relevant data to frame my research regarding the Kuwaiti 
physical education program. It determined several critical issues in the secondary physical 
education curriculum, teachers' guidebook, and students' curriculum that prevented the 
implementation of physical education objectives.  
Purpose of the Study 
The purpose of this study was based on three aspects. It was based on my previous 
personal teaching; on the examination of the literature review; and, finally, on the analysis of 
Kuwait's secondary physical education program. The purpose of this study was to obtain the 
perceptions of secondary physical education supervisors and teachers by raising critical issues 
that are present in the physical education program, in order to explore solutions and make 
suggestions for achieving an effective and comprehensive physical education program. The 
purpose of this research was to determine the perceptions of physical educators and supervisors 
regarding the following domains: 
1- The program content of physical education. 
2- The equipment of physical education. 
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3- The safety factors in physical education. 
4- The evaluation of the physical education program. 
5- The role of the physical education teacher. 
6- The student relationship with the teacher. 
7- The school administration. 
8- The society's view toward physical education.  
9- Whether there is a difference between male and female physical educators'   
        perceptions regarding each of the previous domains (1 to 8). 
10- Whether there is a difference between male and female supervisors'  
        perceptions regarding each of the previous domains (1 to 8). 
11- Whether there is a difference between physical educators' and supervisors'   
            perceptions regarding each of the previous domains (1 to 8). 
Research Questions 
The following are the research questions that I examined in my study.  
1. How do physical education teachers and supervisors perceive the issues of the following? 
a- The program content of physical education? 
b- The equipment of physical education? 
c- The safety factors in physical education? 
d- The evaluation of the physical education program? 
e- The role of the physical education teacher? 
f- The student relationship with the teacher? 
g- The school administration? 
h- The society's view toward physical education. 
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2- Is there a difference between male and female physical educators       
            regarding their perceptions toward each of the previous domains (a to h)? 
3- Is there a difference between male and female supervisors regarding their  
            perceptions toward each of the previous domains (a to h)? 
4- Is there a difference between physical educators and supervisors regarding  
            their perceptions toward each of the previous domains (a to h)? 
Significance of the Study 
There are many relevant elements that allowed me to conduct this research. The following 
are the critical aspects. 
1- The outcomes of this study enhanced the literature to understand how physical  education 
experts perceive Kuwait's physical education. 
2- The outcomes of this study provided a better understanding for the Kuwaiti Ministry of 
Education regarding the issues of secondary physical education. 
3- The outcomes of this study provided the Ministry of Education clearer perceptions toward 
physical education. Thus, the Ministry can create critical plans that would build a 
cooperative climate among physical education experts to achieve a comprehensive and 
meaningful curriculum. 
4- The results of this study provided helpful insights and perspectives for educational 
principals to consider physical education in the nationwide setting. 
5- The results of this study provided an understanding of whether the physical education 
curriculum develops a student who understands a healthy lifestyle. 
6- The results of this study provided an understanding of whether or not  
      physical education teachers are implementing their lesson standards correctly. 
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7- The results of this study provided an understanding of whether or not reform is needed in 
the physical education curriculum and to what extent it may be needed. 
8- Finally, the outcomes of this study provided an understanding of how physical education 
teachers are held accountable for their curriculum implementations. 
Scope of the Study 
The scope of this study was limited to the following aspects. 
1- The participants of the study were from public schools in the State of Kuwait. 
2-    Secondary physical education teachers participated in this study in the State of           
        Kuwait. 
3-   Department heads of physical education participated in this study in the State of   
       Kuwait. 
4- The supervisors of secondary physical education participated in this study. 
5-    The following factors -- years of teaching experience, school, district, and  
        educational degree -- were not examined in this study. 
Assumptions 
The following were assumptions of this study. 
1- All participants answered the survey honestly. 
2- All participants were able to understand the items of the survey. 
3- All participants had enough time to complete the survey. 
4-    The Kuwaiti Public Authority for Applied Education and Training was    
        cooperative with me in simplifying the process of this study and provided me  
        access to the schools. 
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5-    The Kuwaiti Ministry of Education was supportive of my efforts to acquire data   
        from the schools. 
Definition of Terms 
The following are definitions of terms used for the current study. 
A. Attitude: refers to the degree of like or dislike of something. 
B. Perception: refers to the awareness of things and how individuals perceive things.  
C. Secondary school: refers to the three-year educational period (grades 10-12). 
D. Physical education: refers to physical education as a required course that students must 
take during grades 10 and 11. 
E. Physical education teacher: refers to the person who obtained an associate, 
     bachelor, master, or doctoral degree in the physical education field. 
F. Department head of physical education: refers to the person who supervises the  
physical education teachers by having responsibilities and duties toward his or her    
physical education department. 
G. Physical education experts: refers to physical education supervisors, heads of  
departments of physical education, and physical education teachers. 
The Limitations of the Study 
The participants of this research were from Kuwait. Therefore, the results of this study 
may not be generalized to other countries. This study focused on the evaluation of the secondary 
physical education program. Thus, the results may not be generalized to middle and elementary 
physical education programs in Kuwait. Moreover, the selected secondary physical education 
teachers of this study were randomly limited to a small sample of 138 teachers who represented 
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25% of the total teachers in the six districts. Therefore, the results can be generalized to all 
secondary physical educators in Kuwait.  
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CHAPTER TWO: LITERATURE REVIEW 
This chapter represents a comprehensive literature review to identify, cover, and frame the 
study. This chapter provides relevant research in a way that helps to determine what has been 
written in physical education programs and to link and introduce the knowledge and problems 
that are related to this study. Conducting the literature review will assist in framing this study to 
the research questions and objectives. This chapter organized by providing a brief overview of 
history of education in Kuwait, conducted studies that related to this research, and subjects 
reviewed for understanding.  
Kirk provided an outline paper where he explained some of the key ideas about the 
orientation to curriculum work in physical education. Kirk (1993) cited Siedentop's (1980) view 
that the study of physical education curriculum in the last fifty years had led to little reform in 
many aspects (i.e., the goals, subject matter, and teaching strategies of physical education 
teachers). Kirk stated that the curriculum of physical education should be designed in a way that 
teachers can achieve the learning objectives in physical education.  However, Kirk's statement 
led teachers to think critically about how physical educators should plan physical education 
curricula in such a way that students not only can accomplish a set of certain activities, but also 
facilitate their learning and thinking in physical education by applying multiple teaching 
methods. 
The literature review outlines that the physical education program should include not only 
activities and applications, but also should contain skills that teach students an understanding of 
the subject matter. Moreover, according to the literature review, this kind of technique does not 
exist in some physical education curricula.  Physical education teachers need a physical 
education curriculum that has a set of objectives that include knowledge-based skills and 
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understanding-based skills that are written based on critical thinking skills so that students can be 
questioned and assessed on the skills. This is part of teachers' skills and the curriculum designers 
should include guidelines and outlines in the teacher's edition book for educators to use and 
apply in the class. 
According to the American Alliance for Health, Physical Education, Recreation and Dance 
(AAHPERD, 1994), during high school, students spend a lot of time on video games and 
television, therefore, they do not physically move. They become less fit and overweight after a 
while. The literature review provided suggestions that physical education hours should be 
increased in schools.  
Moreover, there are major problems in the physical education curriculum shown in the 
literature, which are the students' individual differences and ability levels. In Kuwait, the high 
school physical education curriculum is concerned only with teaching sports and how to apply 
skills rather than how to provide all students with equal learning. Fairness should be applied in 
physical education by providing different practical skill applications for students with different 
abilities. This aspect is not developed in the Kuwaiti physical education teacher's guidebook. 
Many physical educators do not know what to do when teaching a specific skill if they have 
students with different physical abilities (i.e., low-skilled ability versus high-skilled ability 
learning skills). Silverman (1998) cited Portman's study (1995) that interviewed sixth grade 
students to explore their attitudes toward physical education classes. He defined how low-skilled 
students view physical education classes and how they criticize practicing activities. Silverman 
(1998) stated that “physical education teachers play a pivotal role in helping low-skilled students 
succeed by providing skilled-rated feedback and creating an environment in which all students 
can be successful” (p. 1). 
18 
 
A Brief Overview of History of Education in Kuwait 
According to the Kuwait Council of Nation, “Education is a right for Kuwaitis, guaranteed 
by the State in accordance with the law and within the limits of public order and morals, and 
compulsory education is free in its early stages in accordance with the law” 
(http://www.majlesalommah.net/clt/run.asp?id=6). The previous statement is still written in 
article 40 of the Kuwaiti constitution. 
During the early part of the twentieth century, a few Quranic schools (i.e., schools that 
teach Islamic studies) provided a place where people could enhance their thoughts and educate 
their children with religious instructions, such as Arabic literacy and arithmetic. The Sheikh of 
the Mosque was like a teacher who educated and guided students as well as acted as an advisor 
on social issues and problems. 
According to the Kuwait Cultural Office (2006), in 1912, the AL Mubarakiyya School was 
founded as the first school that taught people basic skills in mathematics, reading, writing, and 
calligraphy. Its funding was based on donations from merchants and wealthy citizens. Its 
curricula expanded to teach other subjects such as history, geography, and religion courses. 
Later, the Ahmadia School was founded in 1921. It taught the same subjects as the Mubarakiyya, 
and it was the first school that taught English classes. At the same time, the first girls’ school was 
established. It presented classes in the Arabic language, home economics, and Islamic Studies. 
Its funding came mostly from the donations of wealthy people as well. 
(http://www.kuwaitculture.com/About%20Us/History.htm). 
According to the Ministry of Education (2010), shortly after this, during the 1930s, oil was 
discovered. Its discovery changed the economy and the development of the state. In 1935, 
schools were controlled by the Kuwaiti government. Four elementary schools opened and new 
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schools were founded. The missions of these schools were developed by Palestinian teachers 
who structured the educational system at that time. Those Palestinians were highly-qualified 
teachers. Three of these schools were for boys and the other school was for girls 
(www.moe.edu.kw). 
Later, a National Education Department (NED) was established in 1936 to procure and 
employ teachers from other Arab countries, such as Egypt, Lebanon, Iraq, Syria, and Palestine. 
Again, the Palestinian educators were mainly responsible for developing the Kuwaiti education 
levels because they, as well, came from British-ruled Arab countries and had more knowledge 
about the history of Kuwaiti society. By 1945, the number of schools increased and spread 
throughout the whole country. The first kindergarten school was built in the 1950s. Kuwait 
opened its first technical college in the academic year of 1954-1955. Concerning special 
education matters, in 1956, the NED established the Institute for the Blind that enrolled blind 
students. During the years 1958-1960, the NED founded adult education programs for both 
sexes. In 1962, the year following independence, the Education Department officially became 
The Ministry of Education, which is still the head of the Kuwait educational system 
(www.moe.edu.kw). 
The aim of the Ministry of Education, according to its official website, is to assist in the 
development of Kuwaiti society and to educate its young generation with a comprehensive 
foundation of moral, mental, Islamic, and social activities based on the frame of Islamic rules 
and heritage. The funding for education comes from the Kuwaiti government, and the 
government has general control over the public and private schools in the State. 
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Related Studies 
Al-Liheibi (2008) conducted a survey to compare and examine 480 middle and high school 
students' attitudes toward physical education in Saudi Arabia. He made an interesting statement 
by saying that only male students are required to have physical education during basic education 
and the awareness of health education is not offered as well. Saudi Arabian students practice 
physical education only one period during the week. Thus, the previous statements show that the 
time allotted to physical education is low in the schools.  
Liheibi made a good point as well -- that physical education should not be only a class 
where students have fun and play sports. He cited Tannehill and Zakrajsek (1993), stating, 
"because of the changing needs of the youth in today's society, physical education programs 
should change the traditional physical education curriculum to meet the needs of their students 
and make them active throughout their lives" (p. 17). This is what curriculum experts of physical 
education should focus on: how to shift physical education from a traditional teaching style to 
knowledge and understanding –based teaching skills. 
Another issue found in the literature is students' desires toward physical education in high 
schools. Baney and Strand (2008) cited Ennis (2004) who conducted a survey of 369 high school 
students to determine their knowledge of the appropriate practices in high school physical 
education. The results showed that the physical education curriculum in urban high schools 
negatively affected students' behavior during the class time. Ennis mentioned that students who 
did not engage in practical drills or skills were sitting on the bench, walking around the gym, not 
dressed for the class, or did not listen to the teachers. Ennis expressed that the physical education 
program should be reformed by having instructional strategies that can help all students enjoy 
physical education classes. He advised physical education teachers to look at the Appropriate 
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Practices for High School Physical Education (NASPA, 2004). Ennis (1995) confirmed that the 
benefit of this tool is to help, address, and aid physical educators in having instructional 
strategies and practices that are critical to the delivery of quality physical education to 
adolescents and young adults. Ennis stated also that the literature failed to find one study that 
provided appropriate practices in high school physical education. 
Another issue in the physical education program was also raised in Ennis’ research. He 
provided essential results from his study that 87% of secondary students agreed that physical 
education grading should be based on attendance, dressing out, and compliance to classroom 
rules. This opinion may raise the issue that physical education grades can be earned easily. Thus, 
the previous statements showed that society views physical education as an easy class to pass. 
For many years, many physical education teachers have graded their kids based only on 
attendance, dressing appropriately, and classroom rules. This is not an accurate evaluation that 
can improve our children's health and fitness skills. 
Another issue raised in the literature review toward physical education was by Fraser-
Thomas and Beaudoin (2002) who examined a relevant case study by interviewing two physical 
education teachers about their experiences implementing the objectives of the high school 
physical education curriculum. These authors conducted interviews, observations, and 
documented the results of their study. Thomas and Beaudoin found different factors that affected 
the implementation of achieving the physical education objectives. For instance, they found that 
physical education teachers are facing a lack of time in achieving physical education objectives, 
lack of equipment, large class sizes, and heavy teaching loads. If I take this critical study and 
compare it to the situation of Kuwaiti physical education, I would agree that we do have the 
same issues which affect implementing and achieving the objectives of physical education. 
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Alshammari (2004) administered a study in Kuwait investigating physical education 
teachers' attitudes toward the physical education goals in four particular areas: psychomotor, 
affective, health and cognitive domains. He conducted a survey of 200 teachers about their 
perceptions toward the domains. Alshammari found that physical educators perceived the 
psychomotor and affective domains positively. On the other hand, cognitive and health domains 
were perceived negatively by the teachers. Alshammari stated that "physical educators in Kuwait 
need professional development to assist them in applying the concepts of the cognitive and 
health-related fitness domain to their students" (p. 3).  
Alshammari recommended that the curriculum of physical education should be reformed 
to meet students' needs and changed to create social interactions among students and teachers. 
Teachers should provide students written documents and statements of health-related fitness 
activities, and two periods of physical education is not enough for students to develop a healthy 
lifestyle. Alshammari's thoughts are still relevant in physical education. If we teachers read the 
Kuwaiti teacher's guidebook and students' book, we will find no information regarding health- 
and fitness-related skills and knowledge-based skills in either guidebook.  
There are only three domains cited in the Kuwaiti secondary physical education teacher's 
guidebook: psychomotor, affective, and cognitive domains. I did not see information relating to 
physical fitness skills. My study will differ from Alshammari's study by examining teachers' 
perspectives regarding the issues that interfere with the objectives of high school physical 
education. In other words, my study will focus on existing barriers that prevent teachers and 
students from achieving physical education objectives and on how teachers' perspectives will 
assist in reforming and improving physical education in our schools. 
23 
 
Ishee (2004) administered an interview for 9
th
 grade students (n = 46) and asked them 
about their physical education experiences. She found a common statement from the students.  
Students stated "I do not like what I cannot do" (p. 1). I think this is an essential finding; what 
can physical education teachers do in this situation? Ishee expressed that all students like 
physical education when they are successful in the skill. She also provided recommendations to 
have an effective curriculum. For instance, Ishee (2004) mentioned that experts should change 
the curriculum, increase the participation in activities among students, have high-skilled students 
motivate low-skilled students, and recognize students' needs. These suggestions are critical to 
implement in the physical education curriculum, such as in the teacher's guidebook in order to 
provide a clear picture for teachers that physical education is not only activities, but also a 
curriculum that should enhance learners' cognitive and psychomotor skills. 
Based on my previous teaching experience, providing feedback before, during, and after 
the applied skill was not implemented by many physical education teachers.  I think there is a 
need for providing positive critical feedback from teachers to maintain and increase student 
interest. Thus, not only providing feedback to students, but also receiving negative or positive 
feedback from students will close the gap between the teacher and students. For instance, many 
physical education teachers only provide a skill and ask students to practice it. The result is that 
some students will have problems in applying some skills; students' abilities and differences are 
not considered by many physical educators. 
There are some guidelines included in the literature review that physical education teachers 
should recognize. For example, Sharpe (1993) in his article mentioned some guidelines and 
recommendations that physical educators should implement during and after the class. The 
following are some tips. 
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1- Physical education teachers should provide feedback during and right after the students 
attempt the skill. 
2- Physical education teachers should provide enough opportunities to practice the attempted 
skill. 
3- Physical education teachers should provide positive feedback. 
4- Physical education teachers should use student peers as a secondary way of teaching. 
5- Physical education teachers should serve as evaluators. 
Another essential method in the literature review was using critical thinking in physical 
education. Many physical education teachers may ask how we can use critical thinking in 
physical education. Physical education is not only a class for teaching skills and providing some 
fun games for students to maintain a healthy lifestyle. Research on critical thinking in physical 
education provides students with extra knowledge by allowing them to construct a higher level of 
thinking by observing, reflecting, and analyzing the information in a particular domain.  For 
example, McBride (2004) explored in his article how teachers can structure and foster critical 
thinking in physical education. McBride's research demonstrated that teaching cognitive skills 
helped to improve critical thinking skills, such as comparing, contrasting, analyzing, and 
predicting. These skills will foster and maintain students' knowledge in that subject area. For 
example, physical education teachers can give students an existed issue that related to the 
physical education and allow students to come up what are the causes of the issue, solutions, and 
recommendations.    
Thus, physical education teachers should structure their lessons by implementing short- 
and long-term purposes that can help students step by step. In other words, break their lessons 
down, match class objectives with real life, and make sure the objective of the class has been 
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learned and understood clearly by the students. This is an essential role for physical education 
teachers; thus, no more traditional approaches in physical education. 
A survey study conducted in Kuwait by Al-Enezi (2005) regarding high school students' 
attitudes toward physical education was based on three factors: curriculum, peers, and teachers. 
There were essential points raised by Al-Enezi's recommendation sections. He stated that 
physical education teachers should have more cooperation with each other to establish 
knowledge and strategies on how to obtain an effective curriculum that meets students' needs. 
Also, more time should be added for physical education classes and to give students 
opportunities to choose their activities. If the Ministry of Education in Kuwait increases the 
hours of physical education classes, teachers can have more time to teach the objectives more 
effectively and successfully as well as develop students who have the skills and understanding 
that can provide long-term benefits in their lives. 
In another study by Chen and Ennis (2004), the authors stated that medical researchers 
found that curriculum reform is an important way to reduce obesity, which causes diabetes, 
stroke, and heart disease. They suggested that obesity is associated with educational achievement 
which is linked to curriculum objectives. Moreover, the authors recommended to educators that 
physical education curriculum should enhance students' motivation by addressing personal and 
instructional issues to allow students to continue a physically active lifestyle. 
Abu-Dalbouh (1997) conducted a study in Jordan to examine secondary students' (n = 
1125) and physical educators' attitudes (n = 148) regarding physical education. A survey method 
was used in the study. The findings of this study were that both teachers and students had 
positive attitudes toward physical education. The researcher found the following critical aspects 
stated by Jordanian physical education teachers and these aspects are important to consider in 
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Kuwait's physical education program. Abu-Dalbouh (1997) determined that the curriculum 
should: 
1- Provide experiences which promote normal physical growth and development of students. 
2- Provide experiences aimed at developing self confidence. 
3- Provide experiences to develop leadership ability. 
4- Provide for individual differences in the abilities of the students. 
5-   Encourage students to continue to participate in extracurricular programs of  
       physical education. 
6- Enable students to enjoy participation in these programs. 
7- Increase students' knowledge in appropriate health habits.  (p. 355) 
Subjects Reviewed for Understanding  
The purpose of the following headings is to provide an understanding of Kuwait's physical 
education program. Moreover, the purpose of the next headings is to include subjects that are 
linked and related to the study's contents that are based on the literature review in order to have a 
clearer picture of Kuwait's physical education program.    
Physical Education 
Physical education has been applied and used in a nationwide setting for a long time as 
physical activities to strengthen people's bodies. For example, physical education was used in 
World Wars I and II to assist in enhancing individuals to be physically fit so that they could fight 
(Donson, 1952). 
Physical education has been defined and explained by a number of philosophers in the 
literature. For instance, Rowntree (1981) pointed out that physical education is an “…activity 
within the school curriculum, intended to aid the pupils’ physical development (with some 
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associated overtones of a healthy mind and body) through organized games, gymnastic, 
exercises, etc.” (pp. 215-216). 
Al-Hilaly (1992) defined physical education as “systematic, civilized, and determined 
activities for the purpose of recreation, health or for the achievement of a skillful level, eminence 
and earning money” (p. 29). Thus, physical education was defined differently by the previous 
two authors as well as many other definitions of physical education in the literature. Moreover, 
Al-Hamahmy (1990) addressed and categorized the concept of physical education as: 
1- A series of artistic styles aiming at the acquisition of physical abilities and movement skills 
in addition to knowledge and attitudes. 
2- A series of theories which aim at justifying and explaining the use of the artistic styles. 
3- A series of values and ethics which are justified through aims and objectives and are 
regarded as orientations of the type and size of learning (p. 19).   
Kuwaiti Physical Education Teacher's Guidebook 
The Secondary Physical Education Teacher's Guidebook (SPETG) of Kuwait is a manual 
where physical education teachers can organize, build, and plan their lessons and units. The 
SPETG includes the overall objectives of physical education and the specific overall objectives 
of physical education at the secondary level. All these objectives are explained in this chapter. 
The SPETG contains the practical skills of physical education which follow. 
1- The program timeline for the skill. 
2- The behavioral objectives and skills. 
3- The practical content for the curriculum which includes: 
a- The performance method of the skill. 
b- The instructional steps of the skill. 
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c- Examples of practical applications of the skill. 
d- The practical evaluation of the skill. 
The SPETG contains the plan of study for each level grade (i.e., 10
th
, 11
th
, and 12
th
). The 
following Table 1 details the distribution of course content for each grade level: 
Table 1 
 The Distribution of the Course Content for the Secondary PE Program 
Course Name Grade Term Course Content 
Required PE (a) 
10 1 
Basketball- Gymnastic 
(male) 
Table tennis (female) 
Required PE (b) 10 2 Volleyball – Track 
Required PE (c) 
11 1 
Soccer (male) – Badminton 
(female) 
Required PE (d) 11 2 Handball 
Required PE 11/12 1/2 Futsal (indoor soccer) 
Required PE 11/12 1/2 Taekwondo 
                    Note: PE= physical education. 
As shown in Table 1, it explains the distribution of the course content for the secondary 
physical education curriculum. In grade 10, male students learn basketball and gymnastics in the 
first term and female students learn table tennis. In the second term, grade 10 students learn 
volleyball and track. In grade 11, male students learn soccer in the first term and female students 
learn badminton. In the second term, the students learn handball. In grade 12, students learn 
futsal (similar to indoor soccer) in the first term and learn taekwondo in the second term. During 
grades 11 and 12, students can select one more hour of physical education so they can have a 
total of two periods of physical education in their grades.  
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Table 2  
The Distribution of Classes of the Grade Level 
Grade 
level 
Practical 
hour 
Lecture 
hour 
Hours of 
practical and  
lecture tests 
Term 
Total 
hours 
10 R 12 2 4 1/2 17 
11 R 9 2 4 1/2 15 
12 E 9 2 4 1/2 15 
       Note: R = required; E = elective 
As shown in Table 2, it shows the distribution hours of each grade level. Each grade level 
has two lecture class tests and two practical class tests in each term. Each term breaks down into 
two periods; one month and a half for each period. Tenth grade students in the secondary schools 
have to attend two class meetings per week and one class meeting a week for 11
th
 grade students. 
In 12
th
 grade, students have an option to have one-class meeting. Classes are 45 minutes in 
length with a total of 20-25 students. Time in each class session (45 min.) is divided into: (a) five 
minutes for changing into the sports uniform, (b) 10 minutes for warming up and fitness 
exercises, (c) 20 minutes for playing the required sports activities, and (d) five minutes for 
cooling down and collecting the equipment. 
Kuwaiti Secondary Physical Education Students' Book 
Content of skills are included in the Kuwaiti Secondary Physical Education Student's Book 
(KSPESB). Also, the KSPESB is limited to only definitions, regulations, and pictures of the 
skills. I think there are important elements that are missing and should be included in the 
KSPESB to provide a full curriculum that enhances students' knowledge in physical education. 
For example: 
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1- The objectives of physical education in the secondary level should be included in the 
KSPESB. 
2- The cognitive, psychomotor, and affective domains for each skill should be included in the 
KSPESB. 
3- Physical fitness skills should be integrated in physical education curriculum. 
4- Students should understand the importance of the learned skills. 
The Overall Objectives of Physical Education of General Education 
The overall objective of education in the State of Kuwait provides for the creation of 
appropriate opportunities to help individuals for overall growth, such as spiritually, morally, 
intellectually, socially, and physically to expand the students' preparations for the changes in 
Kuwaiti society. Moreover, the general objective of physical education is to integrate the 
development of the student physically, mentally, and psychologically by: 
1- Having an interest in public health care and strength. 
2- Achieving levels of fitness and mobility through the development of physical qualities and 
appropriate skills. 
3- Preparing for the defense of the homeland and increasing production in the areas of life and 
all its requirements. 
4- Teaching motor skills for physical activity suited to human and material resources. 
5- Having interest in sportsmanship and good behavior through the practice of sports 
activities. 
6- Guiding learners and encouraging them to practice sports as a hobby to fill free time. 
7- Enhancing cultural development of sports through the practice of various sports activities.  
(Teacher's guidebook for physical education classes for the secondary level, 2007, p. 9). 
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The Objectives of Physical Education at the Secondary Level 
Creating appropriate opportunities for the learners to gain adequate physical, social, 
psychological, and mental skills that can fit with their stage of development in life is very 
important. Moreover, physical education in high school seeks to allow the student to achieve the 
goals of psychomotor, cognitive, and affective domains. The following are in the three main 
domains.  
1- Psychomotor Domain: 
a- Leads students to improve the necessary skills to participate in group games and to be able 
to link two or more skills during training and practice. 
b- Applies both defensive and offensive skills. 
c- Applies advanced skills to allow the athletes to participate in the games. 
d- Masters the basic motor skills to participate in the competition. 
2- Cognitive Domain: 
a- Acquires knowledge and information through education. 
b- Masters the factors of security and safety. 
c- Shows an understanding of the factors that affect health and physical activity. 
d- Knows the fundamental elements of the physical skill. 
3- Affective Domain: 
     a-   Allows students to have positive feelings toward physical education.  
     b-   Appreciates the value of learned skills and tries to improve them. 
     c-   Commits to the rules and responsibility and appreciate its importance. 
     d-   Respects the individual differences of their peers. 
     e-   Believes in moral values and be an ideal role model to others.  
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(Teacher's guidebook for physical education classes- secondary level, 2007, pp.10-12). 
The National Standards of Physical Education 
Based on the American Alliance for Health, Physical Education, Recreation and Dance 
(AAHPERD, 2011), there are national standards for physical education to provide a framework 
where students can develop physical and healthy lifestyles. The following table describes the 
national standards of physical education: 
Table 3  
National Standards for Physical Education 
Standard       
1 
Demonstrates competency in motor skills and movement 
patterns needed to perform a variety of physical activities. 
Standard       
2 
Demonstrates understanding of movement concepts, principles, 
strategies, and tactics as they apply to the learning and 
performance of physical activities. 
Standard       
3 
Participates regularly in physical activity. 
Standard       
4 
Achieves and maintains a health-enhancing level of physical 
fitness. 
Standard       
5 
Exhibits responsible personal and social behavior that respects 
self and others in physical activity settings. 
Standard       
6 
Values physical activity for health, enjoyment, challenge, self-
expression, and/or social interaction. 
 
Understanding of the classification of educational objectives 
There are three types of objectives in any curriculum that can be classified as cognitive, 
psychomotor, and affective domains. The following are the three objective domains. 
1- Cognitive Domain: 
A cognitive domain identifies the mental skills (understanding, knowledge, and insight). 
Benjamin Bloom (1956) and associates created a taxonomy model for categorizing levels of 
educational objectives in all subject areas. This classification is a frame for creating, designing, 
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and classifying the educational objectives. Also, teachers can create their assessments based on 
this model to change their teaching in an effective way. The taxonomy provides an essential 
structure in which to categorize lesson units, lesson plans, and test questions. The cognitive 
domain allows students to define, think, and understand the skills. The following Table 4 
identifies the levels of cognitive domain, verbs, and examples: 
Table 4  
 
The Levels of Cognitive Domain    
 
2- Affective Domain: 
  The affective domain describes feelings, emotions, and relationships areas. The affective 
domain is explained by Krathwohl, Bloom, and Masia (1973). The following Table 5 shows the 
five levels of affective domain, verbs, and examples: 
 
 
 
Level 
 
Category 
 
Verbs Example 
6 Evaluation 
Argue, assess, and 
judge. 
A student can judge the value of 
used information based on 
personal views 
5 Synthesis 
Create, design, and 
develop. 
A student can create new 
information based on prior ideas 
4 Analysis 
Analyze, compare, 
and criticize. 
A student can compare and 
break down the different parts of 
information 
3 Application 
Apply, demonstrate, 
and, solve. 
A student can apply the 
information in a new way 
2 Understanding 
Describe, discuss, 
and explain. 
A student can discuss the 
information 
 
1 Knowledge 
Define, memorize, 
and name. 
A student can define the 
information 
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Table 5  
 
The Levels of Affective Domain 
 
    
3- Psychomotor Domain: 
  The psychomotor domain (Simpson, 1966) includes physical movements and skills. The 
seven major categories of psychomotor domain are listed in Table 6 from the simplest behavior 
to the most complex: 
 
 
 
 
 
 
 
 
 
Level 
 
Category 
 
Verbs 
 
Example 
 
5 Characterizing 
Acts, displays, and 
performs. 
Cooperates in group 
activities (displays 
teamwork). 
4 Organization 
Combines, 
compares, and 
explains. 
Recognizes the need for 
balance between freedom 
and responsibility 
3 Valuing 
Demonstrates, 
differentiates, and 
explains. 
Demonstrates belief in the 
democratic process. 
2 Responding 
Answers, assists, 
and discusses. 
Participates in class 
discussions. 
1 Receiving 
Asks, chooses, and 
describes. 
Listen to others with 
respect. 
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Table 6 
 
 The Levels of Psychomotor Domain 
 
 
 
 
 
 
 
 
 
 
 
 
The Curriculum objectives 
Al-Enezi (2005) as cited in Tyler (1949) provided an effective model to organize and 
model the curriculum objectives. He believed that curriculum experts should gather information 
and the needs of their students before they build their objectives, society needs, and specialists' 
needs. The following model was created by Tyler in Table 7. 
 
 
 
 
Level 
 
Category 
 
Verbs Example 
7 Perception 
Chooses, describes, 
and identifies. 
Estimating where a ball will 
land after it is thrown and 
then moving to the correct 
location to catch the ball. 
6 Set 
Displays, moves, and 
reacts. 
Shows desire to learn a new 
process (motivation). 
5 
Guided 
Response 
Copies, reacts, and 
responds. 
Responds to instructions to 
build a desirable mode. 
4 Mechanism 
Constructs, displays, 
and fixes. 
Uses a new and 
comprehensive training 
programming. 
3 
Complex 
overt 
Response 
Builds, constructs, 
and displays. 
Builds a new and 
comprehensive training 
programming. 
2 Adaptation 
Adapts, alters, and 
changes. 
Modifies an effective 
instruction to meet the needs 
of the learners. 
1 Organization 
Arranges, builds, and 
combines. 
Constructs a new skill. 
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Table 7  
The Organization of Curriculum Section    
 Curriculum Objectives (Three area) 
#                1                          2                               3 
Areas 
Sources of 
Objectives 
Areas of Objectives 
The Purpose of 
Objectives 
A Student Cognitive Domain 
The Selection of 
Content 
B Society 
Psychomotor 
Domain 
The Selection of 
Activities 
C Specialist Affective Domain 
The Selection of 
Materials 
D 
 
The Selection of 
Instructional Strategies 
E 
The Selection of 
Evaluation 
 
Also, Al-Enezi (2005) cited Oliva (1997) provided essential recommendations and 
suggestions for teachers about when they should develop their objectives. The following are their 
suggestions. 
1- Specify the needs of students in general. 
2- Specify the needs of society. 
3- Write a statement of philosophy and the aims of education. 
4- Specify the needs of the students in their school. 
5- Specify the needs of a particular community. 
6- Specify the needs of the subject matter. 
7- Specify the curriculum goals of their school. 
8- Specify the curriculum objectives of their school. 
9- Organize and implement the curriculum. 
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10- Specify the instructional goals. 
11- Specify the instructional objectives. 
12- Select instructional strategies. 
13- Begin selection evaluation techniques. 
14- Implement instructional strategies. 
15- Make a final selection of the evaluation techniques. 
16- Evaluate instructions and modify instructional components. 
17- Evaluate the curriculum and modify curriculum components (p.158). 
Concepts of curriculum 
A curriculum has many concepts to identify. Posner (1995) pointed out that the 
curriculum is the contents or objectives for which schools hold learners accountable. Others 
stated that curriculum is a set of instructional methods that educators plan to use. Posner 
provided the following six common concepts of curriculum. 
1-  Scope and sequence - refers to the representation of curriculum as an environment   
     of objectives assigned to a grade level. 
2-  Syllabus - refers to the plan for an entire course, such as rationale, topics,   
      resources, and evaluation. 
3- Content outline - it refers to a list of topics covered and organized in outline form. 
4-   Textbook - refers to the instructional materials used as a guide for classroom instruction. 
5- Course of study - refers to the series of courses that the student must complete. 
6-   Planned experiences - refers to all experiences students have that are planned by   the 
school, whether academic, athletic, emotional, or social (Posner, 1995, p. 11). 
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Foundation of Curriculum Evaluation 
There are foundations that should be addressed regarding the process of curriculum 
evaluation. I think experts and analysts of any program should have a knowledge and 
understanding about these foundations. Rabih (2010) stated critical elements and thoughts 
concerning the bases of curriculum evaluation as mentioned below. 
1- The process of curriculum evaluation should be a continuous process to know    
        whether or not the objectives are obtained. 
2- The process of curriculum evaluation is a comprehensive process that includes the whole 
elements of curriculum, such as content, activities, educational aids, and instructional 
methods. 
3- The process of curriculum evaluation should not be limited to students' cognitive 
achievements, but also should expand to their physical, affective, and moral growth. 
4- The process of curriculum evaluation should focus on the treatment of the educational 
climate atmosphere to solve any educational issues in the educational institutions. 
5- The process of curriculum evaluation should be a cooperative process of students, teachers, 
parents, principals, educational experts, and society as a whole. 
6- The process of curriculum evaluation should be a reviewable process in case there are 
external factors that affect students' academic achievements. 
7- The process of curriculum evaluation should not be limited to the evaluation process but it 
should also follow up with scientific studies to improve the educational institutions.  
Benefits of Analyzing the Curriculum 
What is the benefit of studying and analyzing a curriculum or program? This question is a 
relevant one for my study. Tannehill and Zakrajsek (1993) provided many benefits that one can 
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gain from analyzing a curriculum. The main benefit of analyzing a curriculum is to shift from the 
traditional curriculum to a more modern one. The authors expressed that the process of analyzing 
the physical education curriculum can accomplish many advantages as mentioned below. 
1- Physical education activities should interest students. 
2- Physical education activities should make students want to participate more in sports in 
order to develop life-long exercise habits. 
3- Fun itself is not the main element in physical education objectives. 
4- Motivation should be applied during physical education classes. 
5- Physical education programs should be competitive and not just focus on basic skills. 
6- The climate of physical education should be changed to meet students' needs. 
7- Physical education programs should be evaluated periodically to meet students' needs. 
8- Physical education programs should be adapted to students' abilities and differences. 
9- Low-skilled students should receive more attention and specific skills to increase their 
skills. 
10- A variety of skills are important to create a motivational climate among students. 
11- Physical education programs should focus not only on teaching activities but also   
   on teaching the knowledge of health and fitness skills for life-long benefits.  
The Concept of Educational Evaluation 
There are many different definitions of educational evaluation; however, all the 
educational experts have the same concepts of educational evaluations. Rabih (2010) expressed 
many concepts of the educational evaluation process. First, the experts try to evaluate to what 
extent the educational goals are implemented. Second, they assess the validity of the offered 
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program to determine the strengths and weaknesses of the program. Finally, the experts offer a 
solution for the program to eliminate any weaknesses or issues (Rabih, 2010, p. 16). 
Al-Khayyat (2010) also defined the evaluation as an organized process to gather 
information about a phenomenon and to analyze, categorize, and explain the phenomenon. Also, 
he stated that evaluation is important to know to what extent the learning objectives have been 
implemented. 
Importance of Evaluation in Education 
  Rabih (2010) determined many areas regarding the importance of evaluation. The 
following are the fundamental basics of the significance of evaluation in any curriculum. 
1- To know the value of the curriculum. 
2- To help make decisions to reform the curriculum 
3- To help the development of the curriculum. 
4- To provide a clearer picture for the educational experts about the situation of the 
curriculum. 
5- To provide an examination of the treatment effects for the curriculum. 
6- To provide teachers and students with positive attitudes and to have a sense of success and 
obtainable objectives in the school. 
7- To know what kind of attitudes teachers and students hold toward their curriculum. 
8- To know the strengths and weaknesses in the curriculum. 
9- To modify any defects in the curriculum, objectives, and contents.     
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Domains of Evaluation  
  Al-Faraji (2004) and Rabih (2010) expressed many areas of the evaluation process. The 
domains are: 
1- Evaluation of objectives in terms of: 
a- Their benefits to students and society. 
b- To what extent these objectives were achieved. 
c- Their arrangements. 
d- Their connection with the other curriculum objectives. 
e- The clarification of the objectives. 
f- Understanding the maturity level of the students. 
2-  Evaluate the curriculum in terms of: 
a- The sequence of content levels. 
b- Linking of content items to other subject areas. 
c- A logical sequence in the content. 
d- Taking into account individual differences. 
3 - Evaluating students in terms of: 
     a-   Their achievement and performance. 
     b-   Their personal and social adjustments with school members. 
4 - Evaluate the effect of the school community in terms of: 
     a-   The outcomes of the schools and their impact on society. 
     b-   Citizens' and officials' views toward the schools' outcomes. 
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     c - The school's ability to achieve a close relationship with students throughout the   
          class period. 
5 - Evaluation of the teachers in terms of: 
a- Their planned work. 
b- The ability of their teaching methods. 
c- Their engagement with school members and society. 
d- The outcomes of their educational work. 
The process of Evaluation of Kuwaiti Secondary Physical Education 
At the beginning of each semester, secondary supervisors and department heads meet once 
a month at Al-Asima Educational District to discuss many aspects regarding the secondary 
physical education program. Examples of the discussion topics included the budget of the school, 
the number of teachers in the school, the assessment tests, new perspectives, the condition of the 
equipment, the distribution of activities for teachers, etc. All of the previous observations are 
conducted one each month among supervisors and department heads. However, there is a need 
for discussing the curriculum content itself and whether or not the materials of programs have 
met the students' needs. There should be a discussion about students' differences. Also, there 
should be a discussion of the strengths or weaknesses of the program and official guidelines or 
forms to track the achievement of students during the program. 
The Concept and the Importance of Educational Objectives 
Goals are generalized statements regarding what is to be learned; goals can be long-term 
and objectives can be short-term. Both goals and objectives are the core elements for any 
curriculum and they are built based on four main elements -- knowledge, skills, attitudes, and 
behaviors -- that students should learn (Posner, 1995). The educational objectives should be clear 
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and should be used as a tool to reach the desired goals. Each educational objective statement 
should include the three domains as explained previously, such as cognitive, psychomotor, and 
affective domains. Rabih (2010) stated also that educational objectives are the behaviors that 
students should learn by the end of the semester. 
The Sources of Educational Objectives 
Rabih (2010) cited Amtanios (1995) in pointing out that educational objectives originate 
from the policy of society and its philosophy and culture. Also, the educational institutions can 
develop the educational objectives that are matched with the culture of the local community. 
There are educational experts and specialists who are responsible for creating the educational 
objectives because they have a broad knowledge in their specialized areas. The society's needs 
are also a critical element to know before developing the educational objectives. Educational 
institutions can develop interviews and surveys to investigate the needs of the society in order to 
build objectives that are based on society's needs. 
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CHAPTER THREE: METHOD 
Sampling Methods 
This study contained two sampling methods to collect the sample and Microsoft Excel was 
used to randomly choose the schools. 
1- Stratified sampling: in Kuwait, the public schools in each district are divided into male 
and female schools and there are six districts in total. Therefore, two schools of female 
teachers (who teach girls) were randomly selected in each district, and two schools of 
male teachers (who teach boys) were randomly selected from each district (6 districts). 
2- Cluster sampling: physical education teachers were selected based on their subject area 
within the previously selected schools (24 schools for both genders). 
Thus, frequencies for female and male physical education teachers were (n =138) and the 
frequencies of male and female supervisors of physical education in six districts were (n =66). 
As shown in Table 8, it demonstrates the sampling method that was used. 
Table 8  
Sampling Method used for the Study 
District  
Ahmadi 
1 
Gahra 
2 
Farwaniya 
3 
Asima 
4 
Hawaly 
5 
Mobarak 
6 
 Total 
School # 1     2 1     2     1      2 1     2 1     2   1     2  
Male                         
        PET                                       
  
        SPE 
3 4
 
    11 
 
5 4
 
     8 
 
4      4 
 
        3 
 
 7     7 
 
     9 
 
  6     5 
 
      4 
 
  8      8 
 
      6 
 
    65 
 
    41 
Female                       
        PET                                                     
 
        SPE 
5 6
 
     3 
 
7 7
 
    4 
 
7 6
 
       4 
 
7      7 
 
    6 
 
 5      5  
 
    4 
 
  6      5 
 
     4 
 
    73 
 
    25 
   204 
    Note: PET = physical education teacher & SPE = physical education supervisor 
 
45 
 
Population of Interest 
The participants of the study were secondary physical education teachers in Kuwaiti public 
schools and the secondary supervisors of physical education. Male and female physical 
education teachers and supervisors participated in this study. 
Access to the schools 
I received an official permission letter from the Public Authority for Applied Education 
and Training to access the schools in all six districts. This letter allowed me to visit schools and 
drop off my surveys. See Appendix 1 for the English version letter and see Appendix B for the 
Arabic version letter. 
Survey Approach 
I dropped off the surveys in the vice principals’ offices and then I collected them when I 
received a call from them.  
Survey Scale 
In this study, I used a four-point rating scale for each item ranging from strongly disagree 
to strongly agree. Open-ended and closed-ended questions were included in the survey as well. 
There was no neutral option in the survey because I wanted to force the participants to choose a 
particular agreement for each item. 
Development of the Survey 
After a careful review of the existing surveys in the literature, I could not find an 
appropriate survey that could answer my research questions. However, some statements were 
cited from existing surveys (see Table 10). Reviewing the existing surveys in the literature and 
my personal experiences, I gained a clear idea of how I could develop my own survey for this 
study that is based on my own interests. Thus, I developed a survey that consisted of four 
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sections. The first section was about the participants’ demographic information, which included 
sex, qualification, years of experience, name of the district, name of the school, and occupation. 
Section two was designed to collect information about the issues that prevent the achievement of 
the physical education objectives. The third section included items that could possibly be used 
for future studies. Lastly, a common section was developed for feedback and critical perspectives 
of the participants. 
Translation of the Survey 
The surveys and their letters of transmittal were translated into the Arabic language 
because it is the primary language of the targeted population. Dr. Mounir Farah, who is a 
professor at University of Arkansas, validated and supervised the translation of the survey. 
Ethical Considerations in the Study 
I sent the questionnaire to the Institutional Review Board (IRB) at the University of 
Arkansas for official approval. I received the acceptance letter by email from the IRB office (see 
Appendix C). The following ethical elements were followed. 
1- No data shared with participants. 
2- No one was subjected to anything other than minimal risk. 
3- Confidentiality of the data and responses. 
4- Participation in this study was voluntary. 
5- A cover letter of informed consent included in the participants' surveys. 
Research Questions and Related Items 
Table 9 explains the related items for each research question. Each research question was 
answered by averaging the responses of items for each scale. The statements of each research 
question were also included in Table 9. 
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Table 9 
 The Research Questions/Domains and Its Related Items 
 
 
 
 
 
                  Note: PE = physical education; PET = physical education teacher 
Data Analysis and Statistical Tests 
After receiving the participants' responses, I entered the data into the statistical program 
SPSS for the data analysis. The following statistical tests were used in this study. 
1- Cronbach’s alpha reliability was used for measuring the internal consistency of the 
survey items. Reliability of the school survey was established by using the pilot study to measure 
the internal consistency of the items within one domain. Cronbach's alpha analyses were used to 
adjust any items that were not consistent with the specified domain. The participants of the study 
made suggestions for the items on the survey and they recorded what time they started and 
finished the survey (to assess the duration of the survey). 
2- The descriptive statistics were used to determine and report the item levels of agreement, 
such as total percentage of agreement of physical educators and supervisors, male and female 
percentage of agreement, the percentage of agreement of physical educators, and the percentage 
of agreement of supervisors. 
3- Independent sample t tests were used to compare means of each domain (research 
question) across the two groups (i.e., male and female physical educators). Also, Independent 
# Domains Items # in  the Survey 
1 Content 1, 2, 3,4 ,5   
2 Equipment 6, 7, 8  
3 Safety 9, 10, 11 
4 Evaluation of the PE program 12, 13, 14, 15  
5 Role of the PET 16, 17, 18 
6 Student relationship with PET 19, 20, 21, 22, 23, 24 
7 School administration 25, 26, 27,28 
8 The society's view toward PE 29, 30,31 
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sample t tests were used to compare means of each domain (research question) across the two 
groups (i.e., male and female supervisors). Each question had its own table that includes 
descriptive and inferential statistics (i.e., the sample size, means, standard deviation, t-value, p-
value, and effect size (Cohen’s d). The effect size is the magnitude of the difference between the 
two groups. 
Validity: Content-Related Evidence 
To measure the degree to which the survey measures what it was designed to measure, the 
following procedures were administered: 
(A)- Link to literature.  Two methods were used to obtain and develop the items of the survey: 
the literature review and my personal experiences. Table10 shows the sources of items obtained 
from the literature review and Table 11 shows the sources of items that were obtained from the 
personal experiences of the researcher of this study. 
Table 10 
 
 Sources of Items Obtained from the Literature Review 
 
Source Items # 
Abu-dalbouh (1997) 3, 4, 5, 15, 20.  
Al-liheibi (2005) 6 
 
Table 11 
 
 Sources of Items Obtained from the Personal Experiences of the Researcher of this Study 
 
Source Items # 
Personal experience 1, 2, 7, 8, 9, 10, 11, 12, 13, 14, 16, 17, 18, 19, 21, 
22, 23, 24. 25, 26, 27, 28, 29, 30, 31.   
B)- Expert judgments. Two experts in the field of education and physical education were 
selected from the University of Arkansas to validate the overall organization of the study and the 
49 
 
items of the surveys. Dr. Paul Calleja, who is a professor in the physical education department, 
reviewed the research questions and the items of the surveys. Dr. Michael Wavering reviewed 
the study and provided feedback for the organization of the research. 
(C)- Adequate sample from the content domain.  Dr. George Denny from the University of 
Arkansas validated the content domains by reviewing the items. Dr. Denny, who is a professor in 
educational statistics and research methods, agreed that the content domains for these items were 
based on the appropriate categories. 
Reliability of the Study 
The pilot study was conducted to gather information about the current issues in the 
secondary physical education program. The internal consistency of the items using Cronbach’s 
Alpha was applied after the study was conducted. Table 12 defined which items were included or 
removed from the survey. 
 
 
 
 
 
 
 
 
 
Table 12 
 Reliability: Internal Consistency (Cronbach’s Alpha) 
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# 
Scale 
Original 
Items 
Items 
removed 
Items 
Included 
for 
analysis 
Reliability 
Coefficient 
(Cronbach’s 
Alpha) 
1 Content 1, 2, 3,4, 
5 
- 1, 2, 3,4, 
5 
.60 
2 Equipment 6, 7, 8  - 6, 7, 8  .75 
3 Safety 9, 10,11 - 9, 10,11 .51 
4 Evaluation of the 
PE program 
12, 
13,14,15  
- 
12, 
13,14,15  
.80 
5 Role of the PETs 16, 17, 
18 
- 16, 17, 18 
.75 
6 Student 
relationship with 
PET 
19, 20, 
21, 22, 
23, 24 
- 
19, 20, 
21, 22, 
23, 24 
.87 
7 School 
administration 
25, 26, 
27, 28 
- 
25, 26, 
27, 28 
.88 
8 Society's view 
toward PE 
29, 30, 
31 
- 
29, 30, 31 
.79 
                Note: PE = physical education; PET = physical education teacher. 
Statistical significance Level 
The level of significance (alpha level) in this study was 0.05 for each research question. I 
chose not to do a Bonferroni correction (i.e., divide the alpha level by the number of 
comparisons) to reduce the probability of Type II errors.  
Research Funding 
The expenses of this study were funded by the Kuwaiti government in association with 
the Public Authority for Applied Education and Training (PAEET). The PAEET is a vocational 
and educational institution that includes the College of Education where I received my 
scholarship.   
 
Timeline 
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The following list was included in the timeline targets: 
1- In December, 2010, the pilot study was administered. 
2- In March, 2011, the surveys were conducted.  
3- In April, 2011, the data were analyzed. 
4- In April and May, 2011, Chapters Four and Five were completed. 
5- In August, 2011, the study was defended. 
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CHAPTER FOUR: RESULTS 
Response Rate 
Table 13 detailed the response rate of participants. The response rate of physical education 
teachers was 94% and the response rate of physical education supervisors was 80%.  
Table 13  
Response Rate 
 
 
 
 
 
 
 
 
 
                                       
          Note: PET = Physical education teachers; PES = supervisor of physical education. 
Research Question # 1 (a to h) 
Table 14 showed the descriptive statistics of each scale. A higher mean (e.g., 3 to 4) 
indicates more agreement (e.g., very negative perceptions) for that particular scale and a lower 
mean (e.g., 1 to 2) indicates less agreement (e.g., very positive perceptions) for that particular 
scale. The other domains had an average agreement near the middle of the scale. For example, 
scales 6 and 7 had lower agreement (i.e., somewhat positive perceptions) and scales 1, 2, and 5 
had near agreement (i.e., negative perceptions). Moreover, scales 3, 4, and 8 had higher 
agreement (i.e., very negative perceptions). The data in Table 14 was used to evaluate the first 
research question. The first research question (part a-h) was concerned with how physical 
education teachers and supervisors perceive each of the eight domains in the physical education 
program. 
Category Gender 
   # of 
Surveys  
Given 
     # of  
  Surveys 
  Obtained 
    Response    
       Rate 
       PET 
            Male 
            Female 
       69 
      78 
         65 
         73 
94% 
94% 
       PES  
            Male 
            Female 
       48 
       35 
         41 
         25 
85% 
71% 
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Table 14  
Domain Scores for Participants and their Perceptions 
 Note: PE = physical education; PET = physical education teacher 
Research Question # 2 
Tables 15 to 22 evaluated the second research question concerning whether or not there 
was a significant difference between male and female physical education teachers concerning 
their perspectives toward each of the following domains (a to h).  
Table 15 
 
 Question 2a: Do male and female physical education teachers differ in their perceptions toward 
the content of the physical education program? 
Group            n          M            SD                    t         df        p      d 
    
Male          63        3.03          0.51             
                                                                        3.77     128   .001   0.67 
Female      67         2.67         0.52             
 
 
 
 
 
 
 
 
 
# 
Domains N M SD Perceptions 
N 
items 
Alpha 
1 Content 194 2.84 0.58 Negative 5 .60 
2 Equipment 198 2.88 0.81 Negative 3 .75 
3 Safety 197 3.46 0.53 Very Negative 3 .51 
4 Evaluation of the PE 
program 
199 3.25 0.56 Very Negative 4 .80 
5 Role of the PETs 199 2.90 0.72 Negative 3 .75 
6 Student relationship with 
PET 
186 2.34 0.71 Somewhat 
Positive 
6 .87 
7 School administration 200 2.23 0.78 Somewhat 
Positive 
4 .88 
8 Society's view toward PE 202 3.30 0.68 Very Negative 3 .79 
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Table16 
 
 Question 2b: Do male and female physical education teachers differ in their perceptions toward 
the sports equipment of physical education? 
Group         n              M           SD                   t        df           p       d                         
   
Male         63          2.98         0.81         
                                                                       .74      133     .459    0.13 
Female      72          2.88        0.74 
 
Table 17 
 
 Question 2c: Do male and female physical education teachers differ in their perceptions toward 
safety factors in physical education? 
Group           n            M             SD          t        df           p          d                         
 
Male          64         3.61         0.51 
                                                                 3.40   130      .001      0.57 
Female       68         3.30        0.55 
 
Table 18  
 
Question 2d: Do male and female physical education teachers differ in their perceptions toward 
the evaluation of the physical education program? 
Group          n             M           SD           t            df         p            d 
 
Male          62         3.35        0.55 
                                                                 3.19    131     .002       0.53 
Female       71        3.06         0.51 
 
Table 19 
 
 Question 2e: Do male and female physical education teachers differ in their perceptions toward 
the role of the physical education teacher? 
Group           n              M         SD            t        df          p             d        
 
Male          63          3.19       0.68              
                                                                 6.58    132     .001         0.99 
Female       71         2.44        0.64 
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Table 20  
 
Question 2f: Do male and female physical education teachers differ in their perceptions toward 
the student relationship with the physical educator? 
Group           n            M           SD             t         df          p            d 
 
Male          63         2.43        0.66 
                                                                  2.82    124     .006        0.49        
Female      63          2.09        0.70 
 
Table 21 
 
 Question 2g: Do male and female physical education teachers differ in their perceptions toward 
the school administration? 
Group           n             M            SD                 t        df        p         d                         
 
Male            65          2.17        0.76 
                                                                       .48     133    .629     0.08 
Female       70         2.11        0.82 
 
Table 22  
 
Question 2h: Do male and female physical education teachers differ in their perceptions  
regarding the society's view toward physical education? 
Group          n              M             SD           t         df           p         d 
 
Male         64          3.28         0.67 
                                                                   .19     134       .849      0.03 
Female      72         3.31         0.76 
 
Tables 15, 17, 18, 19, and 20 showed that male physical education teachers had 
significantly higher means (i.e., very negative perceptions) than female physical education 
teachers on the following domains.  
a. The content of the physical education program  
b. The safety factors in physical education 
c. The evaluation of the physical education program 
d. The role of physical education teacher 
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e. The student relationship with the physical educator 
However, Tables 16, 21, and 22 showed that there was not a significant difference between 
male and female physical education teachers regarding their perceptions toward the following 
domains:  
a. The sports equipment of physical education 
b. The school administration 
c. The society's view toward physical education 
Research Question # 3 
Tables 23 to 30 evaluated the third research question concerning whether or not there was 
a significant difference between male and female physical education supervisors in their 
perceptions toward each of the following domains (a to h).  
Table 23 
 
Question 3a: Do male and female physical education supervisors differ in their perceptions 
toward the content of the physical education program? 
Group          n             M           SD                t         df            p         d             
 
Male         40          2.92       0.65 
                                                                    1.87      62       .066      0.48 
Female      24          2.61       0.64   
 
Table 24  
 
Question 3b: Do male and female physical education supervisors differ in their perceptions 
toward the sports equipment of physical education? 
Group             n         M            SD              t           df         p         d             
 
Male           39       2.96         0.79 
                                                                   1.93      61      .060       0.52 
Female       24        2.51        0.94 
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Table 25 
  
Question 3c: Do male and female physical education supervisors differ in their perceptions 
toward safety factors in physical education? 
Group        n                M           SD              t           df          p          d          
 
Male        40           3.43         0.56 
                                                                    .91        63      .368      0.21 
Female    25            3.53        0.33 
 
Table 26  
 
Question 3d: Do male and female physical education supervisors differ in their perceptions 
toward the evaluation of the physical education program? 
Group         n               M         SD                     t           df         p          d 
 
Male        41           3.32        0.54 
                                                                       .56        64      .576       0.14 
Female     25           3.40        0.64 
 
Table 27  
 
Question 3e: Do male and female physical education supervisors differ in their perceptions 
toward the role of the physical education teacher? 
Group         n                 M         SD                t         df        p           d             
 
Male         41            3.12       0.59 
                                                                     1.29     63     .202       0.33 
Female      24            2.93       0.57 
 
Table 28  
 
Question 3f: Do male and female physical education supervisors differ in their perceptions 
toward the student relationship with the physical educator? 
Group            n           M            SD               t         df         p         d              
 
Male          36         2.49         0.76 
                                                                    .33      58      .740     0.09 
Female       24         2.55        0.64 
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Table 29 
 
 Question 3g: Do male and female physical education supervisors differ in their perceptions 
toward the school administration? 
Group            n             M         SD               t         df            p            d            
 
Male           40         2.36        0.70 
                                                                    .68      63         .509       0.18 
Female        25        2.49         0.79 
 
Table 30 
 
 Question 3h: Do male and female physical education supervisors differ in their perceptions 
regarding the society's view toward physical education? 
Group           n            M           SD                t         df              p        d          
 
Male          41         3.24        0.65 
                                                                    .93       64           .355    0.23 
Female      25          3.37        0.54 
 
Tables 23 to 30 showed that there was not a significant difference between male and 
female supervisors' perceptions toward all of the domains:  
a. The content of the physical education program  
b. The sports equipment of physical education 
c. The safety factors in physical education 
d. The evaluation of the physical education program 
e. The role of the physical education teacher 
f. The student relationship with the physical educator 
g. The school administration 
h. The society's view toward physical education. 
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Research Question # 4 
Tables 31 to 38 evaluated the fourth research question concerning whether or not there was 
a significant difference between physical education teachers and supervisors concerning their 
perceptions toward each of the following domains (a to h).  
Table 31 
 
Question 4a: Do physical education teachers and supervisors differ in their perceptions toward 
the content of the physical education program? 
Group            n            M         SD                t         df         p            d               
 
PET          130        2.85       0.54 
                                                                    .54      192     .594      0.09 
PES           64         2.80       0.66 
 
Table 32  
 
Question 4b: Do physical education teachers and supervisors differ in their perceptions toward 
the sports equipment of physical education? 
Group           n              M         SD             t             df         p          d            
 
PET          135         2.93        0.77 
                                                                   1.07      196    .285      0.17   
PES            63         2.80        0.87 
 
Table 33 
 
 Question 4c: Do physical education teachers and supervisors differ in their perceptions toward 
safety factors in physical education? 
Group            n            M           SD               t         df           p         d           
 
PET          132         3.46        0.55 
                                                                    .26      195      .797      0.03 
PES            65         3.47        0.48 
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Table 34  
 
Question 4d: Do physical education teachers and supervisors differ in their perceptions toward 
the evaluation of the physical education program? 
Group           n            M          SD                 t         df           p         d        
 
PET          133        3.20        0.54 
                                                                    1.80     197     .069     0.27 
PES            66        3.35        0.58 
 
Table 35  
 
Question 4e: Do physical education teachers and supervisors differ in their perceptions toward 
the role of the physical education teacher? 
Group           n             M           SD             t         df             p         d          
   
PET         134          2.79        0.76 
                                                                  2.72     197        .007    0.37 
PES          65           3.05        0.58   
 
Table 36 
 
 Question 4f: Do physical education teachers and supervisors differ in their perceptions toward 
the student relationship with the physical educator? 
Group             n           M         SD                   t           df         p        d             
 
PET          126        2.26       0.70 
                                                                      2.27     184     .024      0.36 
PES            60        2.52       0.71   
 
Table 37 
 
 Question 4g: Do physical education teachers and supervisors differ in their perceptions toward 
the school administration? 
Group           n             M         SD                  t         df          p         d          
 
PET         135         2.14        0.80 
                                                                     2.41    198      .020    0.35 
PES           65         2.41        0.73   
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Table 38  
 
Question 4h: Do physical education teachers and supervisors differ in their perceptions  
regarding the society's view toward physical education? 
Group            n             M         SD                 t         df        p        d           
 
PET          136         3.30        2.15 
                                                                     .12      200    .909    0.01 
PES            66         3.29        1.82 
 
Tables 35, 36, and 37 showed that physical education supervisors had a significantly 
higher mean (i.e., very negative perceptions) than physical education teachers for the following 
domains:  
a. The role of physical education teacher 
b. The student relationship with the physical educator 
c. The school administration 
  However, Tables 31, 32, 33, 34, and 38 showed that there was not a significant difference 
between physical education teachers and supervisors regarding their perceptions toward the 
following domains:  
a. The content of the physical education program  
b. The sports equipment of physical education 
c. The safety factors in physical education 
d. The evaluation of the physical education program 
e. The society's view toward physical education 
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 Participants’ Views toward Specific Statements  
Table 39 was listed for the specific questions that participants responded to. These 
statements can be used for further studies as well. Items 1, 4, and 6 provided critical information 
from which future studies can benefit.  
Table 39 
Statements for Extra Knowledge 
 
# Question % Yes % No 
1 
Do you want the school period to be expanded in 
Kuwait? 
8% 91% 
2 
Have you received any kind of threats from 
students during your teaching career? 
20% 79% 
3 Are the school buildings in good condition? 63% 37% 
4 Do you teach many classes? 29% 67% 
5 
Is the teacher's guidebook available for each 
teacher? 
43% 56% 
6 
Do you prefer that the physical education class 
be more than two periods a week? 
57% 41% 
7 
Does the department head use the physical 
education evaluation form to evaluate teachers? 83% 16% 
8 
Does the supervisor use the physical education 
evaluation form to evaluate teachers? 
94% 4% 
9 
Does the department head provide feedback to 
physical education teachers after the evaluation 
process? 
68% 30% 
10 
Does the supervisor provide feedback to physical 
education teachers after the evaluation process? 
82% 16% 
 
Teachers' Suggestions and Comments 
Table 40 categorized the teachers' suggestions and comments that were obtained from the 
open-ended questions.  This table was included to provide more knowledge about what other 
critical concerns and suggestions were made by the participants and could be used in a future 
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study. I included examples for each category in Table 40. Full suggestions and comments can be 
seen in Appendix D. 
64 
 
Table 40 
 
Categories of Comments with Examples (All comments are in Appendix #4) 
Content ( 9 responses) 
- The lessons of PE should focus on moral issues. 
- The PE program should be fit with the students' ages, individuals' 
differences, and abilities. 
- The fitness activities should be reinstated in the PE program. Two weeks 
of fitness class is not enough for students.   
Equipment ( 6 responses) 
- The school period day should not be expanded because there are not 
enough facilities to accommodate expanding the school day.   
- Weight lifting skills are included in the PE program but there is not 
enough equipment to practice the skill. 
Safety ( 1 response) 
- Some of the required skills (e.g., track, shot put) are not popular in the 
second term of academic year because of the weather conditions (i.e., 
too hot).         
Evaluation of the PE program ( 13 responses) 
- The Ministry of Education should reward excellent teachers and assist 
struggling teachers to improve the quality of PE program.  
- The Ministry of Education should create professional and teaching 
workshops for teachers regarding the method of instruction and training.  
- There should be more attention and care toward PE teachers by the State. 
Role of the PETs ( 7 responses) 
- There should be more attention from teachers toward the lessons and not 
toward the extracurricular school activities. 
- There should be workshops for teachers to assist them in understanding 
the rules of group/individual games. 
Society's View toward PE ( 1 response) 
- The parents should be aware of the importance of PE and how it is 
critical to students' health. 
Others ( 4 responses) 
- The student teachers should have more mentorship during their student 
teaching program. 
- There should be educational institutions that can prepare teachers 
psychologically before they start teaching. 
               Note: PETs = physical education teachers; PE = physical education 
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CHAPTER FIVE: DISCUSSION 
Twenty-four secondary schools participated in this study. The number of female and 
male physical education teachers was 138 and the number of male and female supervisors of 
physical education in the six districts was 66. The survey response rate of physical education 
teachers was 94% and the survey response rate of supervisors was 80%. Descriptive statistics 
were used to evaluate and report each item's level of agreement. Independent sample t tests were 
used to compare the means of each domain (research question) across the two groups (i.e., male 
and female physical educators, male and female supervisors, and physical educators and 
supervisors).   
The purpose of this study was to obtain the perceptions of the secondary physical 
education supervisors and teachers by raising critical issues in the physical education programs 
to reach solutions and suggestions for achieving an effective and comprehensive physical 
education program in the following domains: 
1- The content of the physical education program. 
2- The equipment of physical education. 
3- The safety factors in physical education. 
4- The evaluation of the physical education program. 
5- The role of the physical education teacher. 
6- The student relationship with the teacher. 
7- The school administration. 
8- The society's view toward physical education. 
9-    Whether there is a difference between male and female physical educators'           
        perceptions regarding each of the previous domains (1 to 8). 
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10- Whether there is a difference between male and female supervisors' perceptions      
regarding each of the previous domains (1 to 8). 
11- Whether there is a difference between physical educators' and supervisors'  
        perceptions regarding each of the previous domains (1 to 8). 
   The following headings were categorized to address a discussion of the results and direction 
for this study.  
Summary Research Results 
A- How do physical education teachers and supervisors perceive the content of the physical 
education program? 
Overall, the results showed that physical educators and supervisors showed negative 
perceptions toward the content of the physical education program. There was not a significant 
difference between physical educators and supervisors in their perceptions toward the program 
content. For example, Appendix H showed that 92% of participants admitted that the program 
content should train students to apply what they learned in and out of the classroom. Also, 89% 
of participants agreed that there is a need to have a program content that addresses the students' 
individual differences.  
Male physical education teachers viewed more existing problems and negative perceptions 
toward the program content than females. For example, 74% of male physical education teachers 
agreed that the program content depends only on physical skills and is absent the fitness skills, 
whereas only 51% of females agreed to the previous statement. On the other hands, there was not 
a significant difference between male and female supervisors' perceptions toward the program 
content. Though, male and female supervisors showed negative perceptions toward the program 
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content. Thus, male physical educators and supervisors perceived more agreement (i.e., negative 
perceptions) than females that problems exist in the program content. 
B- How do physical education teachers and supervisors perceive equipment in the physical 
education program? 
Overall, physical educators and supervisors showed negative perceptions toward 
equipment. For instance, Appendix H shows that 80% of participants agreed that the instruction 
is impacted by the lack of adequate space. Also, more than half of the participants agreed that 
schools lack adequate places to store the equipment. Both groups agreed that equipment should 
be available for teachers to use to teach all the required skills and at the appropriate places (e.g., 
teaching track and field on the track). Also, teachers agreed that gymnasiums and safe yards 
should be available in schools to apply the objectives of physical education. Therefore, there was 
not a significant difference between physical educators' and supervisors' perceptions toward 
equipment.  
Also, the results showed there was not a significant difference between male and female 
physical educators and supervisors in their perceptions toward the sports equipment. Both 
genders of each group perceived somewhat equal negative perceptions toward equipment.  
C- How do physical education teachers and supervisors perceive the safety factors in physical 
education? 
Overall, the results showed that physical educators and supervisors had very negative 
perceptions toward the safety factors in physical education. For example, Appendix H showed 
that nearly 95% of teachers stated that there is a need for first aid kits in the physical education 
department and a need for workshops for teachers related to safety in physical education. 
Moreover, 82% of both groups agreed that the framework of skills should be restructured 
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because some skills are hard to practice in the second term because of the hot temperature that 
affect students' health. Therefore, teachers and supervisors showed no significant difference in 
their perceptions toward safety in physical education. Both groups addressed equal negative 
perceptions that safety methods should be available and taught to teachers to enable them to gain 
more knowledge and awareness regarding safety in physical education. 
 Males of physical education teachers perceived more existing problems than females 
regarding the safety factors. Males agreed 95% that there is a need for first aid kits in the 
physical education department.  Also, male and female supervisors determined no significant 
difference in their perceptions toward safety in physical education. Both genders addressed very 
negative perceptions that there are problems regarding safety factors in physical education. In 
addition, 100% of female supervisors agreed that there is a need to provide training workshops 
for teachers related to safety in physical education, whereas 90% of males agreed with the 
previous statement.        
D- How do physical education teachers and supervisors perceive the evaluation of the physical 
education program? 
Overall, the results showed that physical educators and supervisors had very negative 
perceptions toward the evaluation process of the physical education program. For example, 
Appendix H showed that nearly 95% of teachers agreed that there should be an evaluation 
process for the objectives at the end of each semester to analyze students' achievement; and 
curriculum experts should gather information about their students' needs before they develop the 
objectives. Moreover, nearly 85% of teachers agreed that there should be a portfolio for students 
to document their skills, so that students can monitor and review their physical and cognitive 
performance. As a result, physical educators and supervisors urged for better testing, analyzing, 
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and evaluation of the physical education program to follow up students' achievements and needs. 
Thus, both groups had no significant differences in their perceptions toward the program 
evaluation.    
Males of physical education teachers perceived more existing problems in the program 
evaluation than females. For example, 94% of male physical education teachers agreed that there 
should be an evaluation of the objectives at the end of each semester where teachers, supervisors, 
and experts work together to analyze student achievement, whereas 89% of females agreed to the 
previous problem. The genders of supervisors determined no significant differences in their 
negative perceptions toward the evaluation process. Both groups perceived equal very negative 
perceptions toward the evaluation process of the physical education program. 
E- How do physical education teachers and supervisors perceive the role of the physical 
education teacher? 
Generally, the results showed that physical educators and supervisors had negative 
perceptions toward the role of the physical education teacher. Both groups agreed that 83% of 
physical education teachers neglect the preparation of equipment before class begins. 
Furthermore, they stated that 65% of physical education teachers are unable to clearly define the 
lesson objectives to their students. However, there was a significant difference between physical 
educators' and supervisors' perceptions toward the role of the physical education teacher. 
Supervisors perceived more existing problems than physical educators toward the role of 
physical education teachers. For instance, 96% of female supervisors agreed that some teachers 
neglect the preparation of equipment before the class begins, whereas 67% of female physical 
education teachers agreed to the previous problem.  Also, the results showed that 76% of male 
supervisors agreed that some teachers are unable to clearly communicate the lesson objectives to 
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their students, whereas 65% of male physical education teachers agreed to the previous 
statement.           
Moreover, males of physical education teachers perceived more existing problems than 
females toward the role of the physical education teacher. In contrast, there was not a significant 
difference between male and female supervisors' perceptions toward the physical education 
teacher's role.  
F- How do physical education teachers and supervisors perceive the student's relationship with 
the teacher? 
Generally, the results showed that physical educators and supervisors had somewhat 
positive perceptions toward the student relationship with the physical education teachers. For 
example, only 51% of teachers agreed that some teachers are unable to build a good social 
relationship with their students. Also, only 41% of teachers agreed that some physical education 
teachers make fun of their students. This means there is somewhat a good relationship between 
students and the teacher.    
 However, there was a significant difference between physical education teachers and 
supervisors in their perceptions toward the student relationship with the physical educator. 
Physical education teachers perceived less negative perceptions (i.e., existing problems) than 
supervisors toward the student relationship with physical education teachers. For example, only 
20% of physical education teachers agreed that teachers are biased when entering their students' 
grades. In contrast, 50% of supervisors agreed that physical education teachers are biased when 
entering grades, based on the students' tribal party or religious group.  
Moreover, there was a significant difference between male and female physical education 
teachers' perceptions toward the student relationship with the physical education teachers. This 
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indicated males perceived more existing problems about the student relationship with the 
physical education teacher. For example, Appendix H showed that 65% of male physical 
education teachers agreed that some teachers make fun of their students in physical education 
classes, whereas only 16% of females agreed to the previous problem.  
The results showed there was not a significant difference between male and female 
supervisors' perceptions toward the student relationship with the teacher. Male and female 
supervisors showed somewhat positive perceptions toward the student relationship with the 
physical education teacher. For example, nearly 50% of both groups agreed that teachers are 
biased when entering students' grades, based on the students' tribal party or religious group. 
However, there were negative perceptions toward one question. For example, 88% of female 
supervisors and 63% of male supervisors agreed that some teachers are unable to control their 
students' behavior in the classroom.            
G- How do physical education teachers and supervisors perceive the school administration? 
Overall, the results showed that physical educators and supervisors had somewhat 
positive perceptions toward the school administration. For example, Appendix H showed that 
only 35% of participants agreed that the school administration deals negatively with physical 
education teachers and students. Also, 21% of participants agreed that the school administration 
deals negatively with parents. However, there was a significant difference between physical 
educators and supervisors in their perceptions toward the school administration. Appendix H 
showed that nearly 52% of supervisors agreed that the school administration deals negatively 
with physical education teachers and the issues of physical education, whereas nearly 33% of 
physical educators stated that the school administration deals negatively with physical education 
teachers.  
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Moreover, there was not a significant difference between male and female physical 
education teachers' and supervisors' perceptions toward the school administration. This finding 
indicated males and females of each group (i.e., physical educators and supervisors) had 
somewhat positive perceptions toward the school administration. 
H- How do physical education teachers and supervisors perceive society's view toward physical 
education? 
Overall, physical educators and supervisors had very negative perceptions regarding 
society's view toward physical education. Both groups had no significant differences in their 
perceptions regarding the society's view toward physical education. For example, Appendix H 
showed that 80% of teachers agreed that society has no interest in the importance of physical 
education.  Interestingly, 100% of female supervisors agreed that society has a lack of interest in 
playing sports, which negatively affects the student's view of physical education.  Moreover, 
93% of participants agreed that society believes the core subject areas (i.e., math, science, and 
languages) are more important than physical education.   
Moreover, there was not a significant difference between male and female physical 
educators and supervisors in their perceptions regarding the society's view of physical education. 
This finding indicated males and females of both groups had the same level of very negative 
perceptions regarding the society's view of the physical education program.  
Research Results with Related Studies   
Ishee's (2004) study examined students' perceptions toward the physical education 
program. Ishee found that students who are capable of doing the required activities are more 
likely to perform and apply the objective skills. Ishee recommended that students who liked the 
skills were also successful in the activities. The results presented here by Ishee's research 
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indicated that the program's content should match students' abilities and encourage them to be 
physically active. The findings of this research supported Ishee's findings regarding the program 
content of physical education. For example, nearly 90% of physical education teachers and 
supervisors agreed that there is a need to have a program content outline that addresses students' 
individual differences. (See Appendix H, item # 5). This finding and Ishee's finding suggest that 
the program's content should match students' abilities and differences so that learners can enjoy 
and practice the skills throughout their lifetime.  
Anderson (1999) found in his study that physical education teachers are only teaching 
students what to do; and they do not teach why they are doing the certain skills. He advised all of 
the physical educators that the program's content should depend on knowledge and 
understanding-based skills. Anderson's findings and this study's results were similar. For 
example, 60% of respondents of this study agreed that the program content of the secondary 
physical education depends on the technical knowledge of the skill and is missing the cognitive 
understanding of the skill (see Appendix H). Thus, the previous studies in physical education 
support that the program content and teaching methods in physical education should be based on 
knowing and understating skills where students can benefit from the learned skills for their 
lifetime.            
Al-Liheibi also provided relevant results concerning the safety in physical education. Al-
Liheibi (2008) found that students who had a gymnasium had more positive attitudes than 
students who did not have a gymnasium. He stated that students feel more comfortable practicing 
skills inside the gym because the gym protects students from hot weather days.  At the same 
time, the findings of this study showed that 82% of physical education teachers and supervisors 
agreed that the objectives of certain skills should be restructured because some skills are hard to 
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practice in the second term due to the hot weather which can affect students' health (See 
Appendix H, item # 11). Moreover, the article by United Federation of Teachers (2008) stated 
that the State of New York Teachers' Union complained to the Department of Education that 
students were having heat-related health hazards in school. For instance, they mentioned that the 
heat of weather can cause excessive fluid loss, shock, and may cause the body's temperature to 
excessively rise. Teachers wanted the principals of schools to take a step in creating a safe 
climate where students can be indoors most of the time to ensure the safety of teachers and 
students with regard to hot temperatures. The two previous studies in addition to this study 
provided essential evidence that hot weather is dangerous to students' health. The Ministries and 
Departments of Education, physical education teachers, supervisors, and principals should work 
together to reduce the influences of heat on students by creating more sport halls and restructure 
the framework of the skills and objectives.  
The conducted studies provided findings regarding the role of physical education teachers 
and whether teachers implement and understand the national standards of physical education.  
According to Chen (2006), who examined teachers' perceptions toward the national standards of 
physical education, found that some teachers do not understand the standards of physical 
education which resulted in a negative impact on physical education teachers' teaching and 
attitudes toward physical education. Alshammari (2004) also found that physical education 
teachers have a lack of knowledge regarding the cognitive domains and fitness skills necessary 
for physical education. He suggested workshops for theses Kuwaiti physical education teachers 
to help them to understand the responsibilities of physical education teachers and to provide 
teachers a clearer picture about the national standards of physical education. The previous studies 
coincide with the results of this study that some Kuwaiti physical education teachers do not have 
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the knowledge and understanding regarding the national standard of physical education. For 
instance, 83% of participants agreed that some physical education teachers neglect the 
preparation of equipment before class begins. (See Appendix H, item # 16). The results of this 
research study also showed that 65% of physical education teachers and supervisors agreed that 
some physical education teachers are unable to clearly define the lesson objectives to their 
students. All the previous studies illustrate and support the findings of this study that there is an 
issue regarding the role of the Kuwaiti physical education teachers in that some teachers do not 
understand the national standards of physical education and can not define the objectives of 
physical education to their students.   
Lastly, there were no studies found that examined physical education teachers' and 
supervisors' perceptions regarding society's views toward physical education. However, Grochal 
(2006) examined parents' perceptions of their children toward physical education. Grochal 
(2006) found that parents perceived physical education less important than other subject areas. 
Also parents think that physical education classes are nonacademic classes and they had less 
involvement with the physical education program and teachers. Grochal's findings are similar to 
this study's findings. For instance, nearly 90% of physical education teachers agreed that society 
pays no attentions to the importance of physical education and believes the core subject areas are 
more importance than physical education. (See Appendix H, item # 29 & 30). However, there are 
solutions based on studies that can provide a clearer picture of why society has a negative 
perception toward physical education. For example, Stewart, et al. (1991) found in his study that 
program developers of physical education should examine society's views and attitudes toward 
physical education to gain insight and information that can be helpful for the physical education 
program. Also Tannehill, et al. (1994) stated that physical education should be a daily class like 
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other core subject areas and include reliable assessments and tests. Moreover, physical education 
teachers should create their objectives that are based on the educational environment so that 
positive attitudes can exist among parents, teachers, students, and administrators.  
The Differences of this Study's Results with other Studies    
     This study was different from other studies regarding some aspects. For example, the 
following are the aspects. 
1- This study focused on physical education teachers and supervisors. Students did not 
participate in this study. 
2- Most of research questions of this study were focused on evaluating and analyzing eight 
different domains in the secondary physical education program. Other studies focused 
more on students' and teachers' relationships and attitudes toward each other and toward 
the program. For example, Al-Liheibi (2008) examined students' attitudes toward 
physical education.  Also, Ishee (2004) administrated an interview for 9
th
 grade students 
and asked them about their physical education experiences.  
3- Statements for extra knowledge (Table 39) and categories of open-ended responses with 
examples (Appendix D) were included in my study to provide direction for future 
research that most studies did not include this method in their studies.  
4- This study engaged both genders; few other studies focused only on male teachers. 
The Importance of this Research 
1- The outcomes of this study enhanced the literature to understand how physical education 
teachers and supervisors perceive the Kuwait's physical education program. 
2- The outcomes of this study provided a better understanding for the Kuwaiti Ministry of 
Education regarding the issues of secondary physical education. 
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3- The outcomes of this study provided the Ministry of Education clearer perceptions how 
physical education teachers and supervisors perceived physical education program. For 
instance, the participants of this study perceived negative perceptions toward five domains 
where Ministry of Education should come up with plans to reform any defects in the 
physical education program. Thus, the Ministry can create critical plans that would build a 
cooperative climate among physical education experts to achieve a comprehensive and 
meaningful curriculum. 
4- The results of this study provided helpful insights and perspectives for educational 
principals to consider the student achievement and the evaluation process of the physical 
education program. For example, 92% of participants of this study stated that there should 
be an evaluation of the objectives at the end of each semester where physical education 
teachers, supervisors, and program developers work together to analyze student 
achievement on the educational objectives.   
5- The results of this study provided an understanding of how physical education teachers are 
not implementing their lesson standards. For example, 65% of participants of this study 
stated that physical education teachers are unable to define the lesson objectives to their 
students.  
6- The results of this study provided an understanding that a reform is needed in the physical 
education program. For example, 92% of participants of this study stated that physical 
education program should train students apply what they learn in and out of classroom 
(lifetime fitness).  
78 
 
7- Finally, the outcomes of this study provided an understanding of how physical education 
teachers cannot teach their lessons because of lack of places. For instance, 80% of 
participants of this study stated that instruction is impacted by the lack of adequate spaces.   
Suggestions and Recommendations  
Based on the results of this study and the open-ended participants' comments, the 
following suggestions and recommendations were made: 
1- The teacher's guidebook should be available for each teacher. 
2- Physical education classes should be more than two periods a week. 
3- The physical education program should be matched with the students' ages, individuals' 
differences, and abilities. 
4- The fitness activities should be reinstated in the physical education program; two weeks of 
fitness classes are not enough for students.   
5- The Taekwondo lessons should be eliminated from the program because there are no 
qualified teachers to teach the subject.  
6- Basic information about health and fitness awareness should be included in the physical 
education program. 
7- Weight lifting skills are included in the physical education program, but there is not 
enough equipment to practice the skills. Thus, Ministry of Education should get more 
equipment for schools. 
8- There is enough sports equipment in schools and safety factors are not in place. 
9-  The Ministry of Education should reward excellent teachers and assist struggling teachers 
to improve the quality of the physical education program.  
10- The Ministry of Education should create professional and teaching workshops for   
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       teachers regarding the method of instruction and training.  
11- There should be more encouragement and attention financially and morally from    
   the Ministry of Education for teachers. 
12- The physical education program should be reformed and focused on teaching   
   physical fitness skills and increase the knowledge of health awareness to students.  
13- The large number of assignments that are given for teachers outside the school,   
   such as arbitration, supervision, training, workshops, lectures, and competitions     
   can decrease the teacher's focus on the lesson plans and objectives of the program. Thus, 
teachers should not have much teaching load.   
14- Teachers should be trained to maintain their professional development through    
   workshops.  
15- The teachers' evaluations process should be made more clear and obvious by    
    supervisors and principals.  
16- The evaluation process of teachers should be changed and reformed. The head of  
    the department should have full responsibility when grading the teachers, not the     
    supervisor or the principal of the school. 
17- The parents should be aware of the importance of physical education and how    
   it is critical to students' health awareness. 
18- The student teachers should have more mentorship during their student teaching   
   program. 
19- There should be educational institutions that can prepare teachers before they start 
teaching. For example, Ministry of Education should provide workshops for teachers 
teaching and learning them instruction methods. 
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20- The supervisors in the Public Authority for Applied Education are not qualified  
   enough to teach student teachers because they hold a bachelor's degree.   
Supervisors should have a doctoral degree.  
Suggested Directions for Future Studies  
There are suggestions for researchers that can be considered for future studies to improve 
the program of physical education. Future researchers can include the following aspects because 
these items can be beneficial and relevant for the physical education program in the State of 
Kuwait. The following are the suggestions. 
1-   More schools in each district can be selected to give a larger sample size that can    
       be more generalizable. 
2- Elementary and middle schools can be included in future studies. 
3- Students can be included in future studies.  
4- Parents can be included in future studies. 
5- Qualitative research methods can be integrated in future studies. 
6-    Districts, educational degree, years of experience, and schools' areas can be      
        tested in future studies. 
7- Appendix D can be reviewed for future ideas. 
All educators, who work in education and teaching field and especially in physical 
education, should review this study to have an idea what is the current situation of secondary 
physical education in Kuwait. Having knowledge about the results of this research will 
provide supervisors and physical education teachers an insight what are the strengths and the 
weaknesses of physical education to obtain an effective program that can serve students' lives. 
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Appendix C: Institutional Review Board (IRB) 
 
February 15, 2011 
 
MEMORANDUM 
 
TO: Khaled al-Kanderi 
 Mounir Farah 
   
FROM: Ro Windwalker 
 IRB Coordinator 
RE: New Protocol Approval 
 
IRB Protocol #: 11-02-410 
Protocol Title: Teachers' Perceptioes Toward the Secondary Physical Education Program in 
the State of Kuwait 
Review Type:  EXEMPT  EXPEDITED  FULL IRB 
Approved Project Period: Start Date: 02/15/2011  Expiration Date:  02/14/2012 
 
Your protocol has been approved by the IRB.  Protocols are approved for a maximum period 
of one year.  If you wish to continue the project past the approved project period (see 
above), you must submit a request, using the form Continuing Review for IRB Approved 
Projects, prior to the expiration date.  This form is available from the IRB Coordinator or on 
the Compliance website (http://www.uark.edu/admin/rsspinfo/compliance/index.html).  As a 
courtesy, you will be sent a reminder two months in advance of that date.  However, failure 
to receive a reminder does not negate your obligation to make the request in sufficient time 
for review and approval.   Federal regulations prohibit retroactive approval of continuation. 
Failure to receive approval to continue the project prior to the expiration date will result in 
Termination of the protocol approval.  The IRB Coordinator can give you guidance on 
submission times. 
If you wish to make any modifications in the approved protocol, you must seek approval prior 
to implementing those changes.   All modifications should be requested in writing (email is 
acceptable) and must provide sufficient detail to assess the impact of the change. 
If you have questions or need any assistance from the IRB, please contact me at 120 Ozark 
Hall, 5-2208, or irb@uark.edu. 
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Appendix D: Categories of Comments with Examples  
Content ( 8 responses) 
- The lessons of PE should focus on moral issues. 
- The PE program should be fit with the students' ages, individuals' 
differences, and abilities. 
- The fitness activities should be reinstated in the PE program. Two weeks 
of fitness class is not enough for students.   
- The hours of learning skills is not planned well. For example, simple 
skills take too many hours to cover.   
- The grade of the written test is not well organized for each semester. 
- The writing tests should be eliminated because they are not valuable for 
students. 
- The karate lessons should be eliminated from the program because there 
are no qualified teachers to teach the subject.  
- Basic information about health awareness should be included in the PE 
program.  
Equipment ( 6 responses) 
-  The school period day should not be expanded because there are not   
enough facilities to accommodate expanding the school day.   
- Weight lifting skills are included in the PE program but there is not 
enough equipment to practice the skills. 
- The PE program should be matched with the fields and equipment that 
are available in schools. 
- The PE class should be a fun class through the use of the small games; 
and the benefits of PE classes should be taught through physical fitness 
activities based on available equipment. 
- There should be enough buildings and specific halls that can serve the 
required skills of games. 
- There is enough sports equipment in schools, but safety factors are not 
in place. 
Safety ( 1 response) 
- Some of the required skills (e.g., track, shot put) are not popular in the 
second term of the academic year because of the weather conditions 
(i.e., too hot).         
Evaluation of the PE program ( 13 responses) 
- The Ministry of Education should reward excellent teachers and assist 
struggling teachers to improve the quality of the PE program.  
- The Ministry of Education should create professional and teaching 
workshops for teachers regarding the method of instruction and training.  
- There should be more attention and care toward PE teachers by the State. 
- There should be more encouragement and attention financially and 
morally from the Ministry of Education for teachers. 
- There should be chances for teachers to be creative in their teaching. 
- The PE program should be reformed and focused on teaching physical 
fitness skills and increase the knowledge of health awareness to 
students.  
- The PE program does not serve students in their lives. 
- The large number of assignments that are given for teachers outside the 
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school, such as arbitration, supervision, training, workshops, lectures, 
and competitions can decrease the teacher's focus on the lessons and 
objectives of the program. 
- People who develop the PE program should have a PE background and 
knowledge about PE.  
- The developers of the PE program should pay attention to society's 
changes. 
- The PE program should be more than two times a week because the 
program is too long and two classes a week are not enough to cover the 
whole program.  
- Students should have PE classes in early periods, not in the late hours of 
the school day because students will be more active and energetic in the 
morning hours.    
Role of the PETs ( 7 responses) 
- There should be more attention from teachers toward the lessons and not 
toward the extracurricular school activities. 
- There should be workshops for teachers to assist them in understanding 
the rules of group/individual games. 
- Teachers should be trained to maintain their professional development 
through workshops to help them in teaching.  
- Most PE teachers do not have enough knowledge and understanding in 
their area. They took this job to have a long summer break.  
- The method of teaching is a failed process because many teachers are not 
creative and qualified in teaching.        
- The evaluation of the teachers' process should be unhidden and obvious 
for teachers and responsible evaluators should clarify teachers' grades. 
- The evaluation process of teachers should be changed and reformed. The 
head of the department should have full responsibility to grade the 
teachers, not the supervisor or the principal of the school. 
Society's View toward PE ( 1 response) 
- The parents should be aware about the importance of PE and how it is 
critical to students' health awareness. 
Others ( 4 responses) 
- The student teachers should have more mentorship during their student 
teaching program. 
- There should be educational institutions that can prepare teachers 
psychologically before they start teaching. 
- The supervisors in the Public Authority for Applied Education are not 
qualified enough to teach student teachers because they hold a bachelor's 
degree. Supervisors should have a doctoral degree.  
- The supervision process should be transferred from the supervisor to the 
head of the department because the supervisors, most of the time, are not 
attending teachers' classes for observation. 
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Appendix E: Survey of the English Version 
 
 
 
 
 
 
 
 
Questionnaire 
For 
Secondary Physical Education Teachers and Supervisors 
University of Arkansas, Fayetteville 
Khaled Al-Kanderi 
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Informed Consent 
Title: Perspectives of Issues in Achieving Secondary Physical Education Objectives in the 
State of Kuwait. 
Researcher(s): Khaled Al-Kanderi Compliance Contact Person:  
Name:  Khaled Al-Kanderi Ro Windwalker 
Faculty Advisor’s Name: Dr. Mounir Farah IRB Coordinator 
University of Arkansas  Research Compliance  
College of Education and Health 
Professions 
University of Arkansas  
Department of Curriculum and Instruction 120 Ozark Hall  
Mailing Address: Stone House South Fayetteville, AR 72701-
1201  
Fayetteville, AR 72701 479-575-2208 
479-575-3119 irb@uark.edu  
 
Dear Participant,  
The purpose of this study is to investigate secondary physical education teachers’ and 
supervisors' perceptions toward the physical education program. The researcher is interested 
in your valuable perceptions toward the physical education program and he will use the data 
for his doctoral dissertation. 
There are no risks anticipated with this study and the benefit of this study is to gather 
your response for my doctoral dissertation. Your participation in the research is completely 
voluntary. Information will remain confidential to the extent allowed by law and University 
policy throughout the research, and all data will be destroyed at the end of the study to protect 
the participants’ identities. If you have any questions or you would like to know the result of 
the study, please feel free to contact me.  Sincerely,  
Khaled Al-Kanderi               
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Part 1: General Information: Please put (X) next to each category that   represents you:    
1. Sex  
 
      Male: --------- 
      Female: ------- 
 
2. Years of experience 
 
 5 years and less: ------- 
More than 5 years: ------- 
 
3. Educational Degree 
 
 Diploma: --------                        Bachelor: -------- 
 Master: ---------                          Doctorate: ---------       
 
4. Your current district 
 
Al-Ahmadi --------                Al-Gahra ---------          Al-Farwaniya ----------  
Kuwait City ----------            Hawaly ----------            Mobarak Al-Kabeer ------- 
 
5.Occupation: 
 
Teacher: ------------                                    Department Head: ------------                            
Supervisor: -----------                                 Head Supervisor: ------------- 
 
6. Your current school name?  
----------------------------------------- 
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Part 2: Please put a circle () only on one number that represents your view for     each 
of the following statements. 
1 = Strongly Disagree     2 = Disagree     3 = Agree      Strongly Agree = 4   
# 
Items 
SD D      A     SA 
The Program Content 
1 
The content of physical education depends on the 
technical knowledge of the skill and is missing the 
cognitive understanding of the skill. 
1   2     3     4 
2 
The content of physical education depends on 
memorizing more than relying on the understanding of 
the skill. 
1   2     3     4 
3 
The content of physical education depends only on the 
physical skills and is absent the related physical fitness 
skills. 
1   2     3     4 
4 
The content of physical education should train students 
to apply what they learn in and out of the classroom. 
(Lifetime fitness)      
1   2     3     4 
5 There is a need to have a physical education content that 
addresses the individual differences of students. 
1   2     3     4 
 
Equipment 
 
6 Schools lack the necessary sports equipment. 1   2     3     4 
7 Schools lack adequate places to store sports equipment. 1   2     3     4 
8 Instruction is impacted by the lack of adequate space. 1   2     3     4 
 
Safety in Physical Education 
 
9 There is a need for first aid kits in the physical education 
department. 
1   2     3     4 
10 There is a need to provide training workshops for 
teachers related to safety in physical education. 
1   2     3     4 
11 
The framework of skills should be restructured because 
some skills are hard to practice in the second term 
because of the hot temperatures that affect students' 
health. 
1   2     3     4 
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# 
Items 
SD D     A     SA 
Evaluation of Physical Education 
12 
There should be an evaluation of the objectives at the end 
of each semester where physical education teachers, 
supervisors, and experts work together to analyze student 
achievement on the educational objectives 
1   2     3     4 
13 There should be a portfolio for students to document their 
skills to monitor and review their physical performance. 
1   2     3     4 
14 There should be a portfolio for students to document their 
skills to monitor and review their cognitive performance. 
1   2     3     4 
15 Curriculum experts should gather information about their 
students' needs before they develop their objectives. 
1   2     3     4 
 
The Role of the Physical Education Teacher 
1   2     3     4 
16 Some physical education teachers neglect the preparation 
of equipment before the class begins. 
1   2     3     4 
17 Some physical education teachers avoid participation in 
some required activities (e.g., morning activities). 
1   2     3     4 
18 Some physical education teachers are unable to clearly 
define the lesson objectives to their students.  
1   2     3     4 
 
The Students' Relationship with the Teacher 
1   2     3     4 
19 Some physical education teachers make fun of their 
students in physical education classes. 
1   2     3     4 
20 Some physical education teachers are unable to build a 
good social relationship with their students. 
1   2     3     4 
21 Some physical education teachers are unable to control 
their students' behavior in the classroom. 
1   2     3     4 
22 Some physical education teachers are unfair with their 
students. 
1   2     3     4 
23 
Some physical education teachers are biased when 
entering students' grades based on the students religious 
group. 
1   2     3     4 
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24 
Some physical education teachers are biased when 
entering students' grades, based on the students' tribal 
party. 
 
1   2     3     4 
 
The School Administration 
 
25 The school administration deals negatively with physical 
education teachers. 
1   2     3     4 
26 The school administration deals negatively with students. 1   2     3     4 
27 The school administration deals negatively with parents. 1   2     3     4 
28 The school administration deals negatively with physical 
education issues. 
1   2     3     4 
 
Society's View 
 
29 
Society pays no attention to the importance of physical 
education, which negatively affects students' view of 
physical education. 
1   2     3     4 
30 
Society believes the core subject areas (i.e., math, science, 
and languages) are more important than physical 
education, which negatively affects students' view of 
physical education. 
1   2     3     4 
31 Society has a lack of practicing sports, which negatively 
affects the students' view of physical education. 
1   2     3     4 
  
Part 3: Please put a circle () on either Yes or No for each of the following 
questions that represents your view. 
1 
Do you want the school period to be expanded in 
Kuwait? 
Yes           No 
2 
Have you received any kind of threats from students 
during your teaching career? 
Yes           No 
3 
Are the school buildings in good condition? Yes           No 
4 
Do you teach many classes? Yes           No 
5 
Is the teacher's guidebook available for each teacher? Yes           No 
6 
Do you prefer that the physical education class should 
be more than two periods a week? 
Yes           No 
7 
Does the department head use the physical education 
evaluation form to evaluate teachers? 
Yes           No 
8 
Does the supervisor use the physical education 
evaluation form to evaluate teachers? 
Yes           No 
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9 
Does the department head provide feedback to 
physical education teachers after the evaluation 
process? 
Yes           No 
10 
Does the supervisor provide feedback to physical 
education teachers after the evaluation process? 
Yes           No 
 
If you have other comments, please write them down.  
----------------------------------------------------------------------------------------------- 
Thank you so much for your participation in this survey. Your responses are valuable and 
important to me.  
 
 
Researcher:  Khaled Al-Kandari 
 
 
 
 
 
 
 
 
 
97 
 
Appendix F 
Survey of the Arabic Version for Male Teachers 
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1
1
2
5
5
3
 
4 
5
6
 
 
 
 
 
 
 001
 
)(2
 4321
 
 تربيت البدنيتمحتىي ال 
انفٓى الادراكٙ  ٔٚفزمذ فُٛخ نهًٓبرح ال انًؼزفخ ٚؼزًذ ػهٗرزثٛخ انجذَٛخ يسزٕٖ ال 1       2  3 4
 .نهًٓبرح
 1
 2 . ٚؼزًذ ػهٗ انسفظ ثذلا يٍ الاػزًبد ػهٗ فٓى انًٓبرحانززثٛخ انجذَٛخيسزٕ٘  1       2  3 4
اد انًزؼهمخ انًٓبريٓبراد انجذَٛخ فمظ ٔٚفزمذ  ٚؼزًذ ػهٗ الرزثٛخ انجذَٛخيسزٕ٘ ال 1       2  3 4
 ثبنهٛبلخ انجذَٛخ
 3
1       2  3 4
ينبغي أن يكون محتوى التربيت البدنيت يساعد الطلاب علي تطبيق ما تعلموه 
 .)لياقت مدى الحياة (. داخل وخارج فصل التربيت البدنيت
 
 4
5 . انفزٔق انفزدٚخ نهغلاة يغَبطتد ٘رزثٛخ انجذَٛخُْبن زبخخ أٌ ٚكٌٕ يسزٕٖ ال 1       2  3 4
المعداث الريبضيت  
6 . انًذارص رؼبَٙ يٍ َمص فٙ انًؼذاد انزٚبضٛخ 1       2  3 4
7 .انًذارص رؼبَٙ يٍ ػذو ٔخٕد أيبكٍ نزخشٍٚ انًؼذاد انزٚبضٛخ 1       2  3 4
 رذرٚض ثؼض الأنؼبة انزٚبضٛخ ثظجت ػذو  ػذو انمذرح ػهٗانًذارص رؼبَٙ يٍ 1       2  3 4
 .رٕفز ايبكٍ نًًبرطخ انًٓبراد
8
 
  في التربيت البدنيتالاسعبفبث الأوليت
9 . ُْبن زبخخ إنٗ ادٔاد الاطؼبفبد الأٔنٛخ فٙ لظى انززثٛخ انجذَٛخ 1       2  3 4
01 .ُْبن زبخخ إنٗ رٕفٛز ٔرشبد ػًم رذرٚجٛخ نهًؼهًٍٛ انًزؼهمخ ثبلايٍ  ٔانظلايخ 1       2  3 4
1       2  3 4
 ثؼض انًٓبراد فٙ انفصم انذراطٙ انثبَٙ ثظجت درخخ وُْبن يشكهخ فٙ رؼم
 .انسزارح انًزرفؼخ انزٙ رؤثز طهجٛب ػهٗ صسخ انغلاة
 
 
11
 تقىيم منهج التربيت البدنيت 
1       2  3 4
ٚدت أٌ ٚكٌٕ ُْبن رمٛٛى نلأْذاف انززثٛخ انجذَٛخ  فٙ َٓبٚخ كم فصم دراطٙ 
زٛث يؼهًٙ انززثٛخ انجذَٛخ ٔانًٕخٍٓٛ ٔانخجزاء ٚؼًهٌٕ يؼب نزمٛٛى انزسصٛم 
. انؼهًٗ نهغلاة نًؼزفخ يذٖ رسمٛك الاْذاف
21
ُٚجغٙ أٌ ركٌٕ ُْبن اطزًبرح أيهف نكم عبنت انزٙ يٍ خلانٓب ٚزصذ ٕٔٚرك  1       2  3 4
 .ح لػبانغبنت انًٓبراد انفُٛخ انًكزظجخ نٛكٌٕ يزج
31
1       2  3 4
ُٚجغٙ أٌ ركٌٕ ُْبن اطزًبرح أيهف نكم عبنت انزٙ يٍ خلانٓب ٚزصذ ٕٔٚرك 
.ح لػبانًؼزفٛخ انًكزظجخ نٛكٌٕ يزج انغبنت انًٓبراد
41
 101
 
1       2  3 4
ُٚجغٙ ػهٗ خجزاء انًُبْح خًغ انًؼهٕيبد ػٍ اززٛبخبد علاثٓى لجم ثُبء 
. انززثٕٚخالاْذاف
51
مسئىليت  معلمي التربيت البدنيت  
1       2  3 4
ُْبن اًْبل  يٍ ثؼض يؼهًٙ انززثٛخ انجذَٛخ فٙ اػذاد انًؼذاد انزٚبضٛخ  لجم 
. ثذاٚخ انسصخ
61
1       2  3 4
. غٛبة انًظئٕنٛخ يٍ ثؼض يؼهًٙ انززثٛخ انجذَٛخ فٙ زضٕر عبثٕر انصجبذ
71
1       2  3 4
. ثؼض يؼهًٙ انززثٛخ انجذَٛخ غٛز لبدرٍٚ ػهٗ رغجٛك أْذاف انذرص
81
 العلاقت بين الطبلب ومدرس التربيت البدنيت 
1       2  3 4
. ثؼض يؼهًٙ انززثٛخ انجذَٛخ ٚظخزٌٔ يٍ علاثٓى فٙ زصص انززثٛخ انجذَٛخ
91
1       2  3 4
ثؼض يؼهًٙ انززثٛخ انجذَٛخ غٛز لبدرٍٚ ػهٗ ثُبء ػلالبد اخزًبػٛخ خٛذح يغ 
. علاثٓى
02
1       2  3 4
ثؼض يؼهًٙ انززثٛخ انجذَٛخ غٛز لبدرٍٚ ػهٗ طٛغزح انزصزفبد انظٛئخ انزٙ 
. رخزج يٍ علاثٓى
12
1       2  3 4
. ثؼض يؼهًٙ انززثٛخ انجذَٛخ غٛز ػبدنٍٛ يغ علاثٓى
22
1       2  3 4
.  ٍٚ يذْجب ػُذ ٔضغ درخبد علاثٓىزٛش ثؼض يؼهًٍٛ انززثٛخ انجذَٛخ يٍ
32
1       2  3 4
. ٍٚ لجهٛب ػُذ ٔضغ درخبد علاثٓىٚشثؼض يؼهًٍٛ انززثٛخ انجذَٛخ يُر
42
إدارة المدرست  
1       2  3 4
.   يغ يؼهًٙ انززثٛخ انجذَٛخطهجٛب  ثشكم إدارح انًذرطخ  رزؼبيم
52
1       2  3 4
.  يغ نهغلاةطهجٛب  ثشكمإدارح انًذرطخ  رزؼبيم
62
1       2  3 4
.  أٔنٛبء الأيٕريغ  ثشكم طهجٛبإدارح انًذرطخ  رزؼبيم 
72
1       2  3 4
.  يغ لضبٚب انززثٛخ انجذَٛخطهجٙ إدارح انًذرطخ رزؼبيم ثشكم 
82
 وجهت نظر المجتمع اتجبة التربيت البدنيت 
1       2  3 4
انًدزًغ نٛض نذٚخ ا٘ اْزًبو فٙ أًْٛخ انززثٛخ انجذَٛخ يًب ٚؤثز طهجب ػهٗ ٔخٓخ 
 .َظز انغبنت َسٕ انززثٛخ انجذَٛخ
92
1       2  3 4
 ْٙ أكثز أًْٛخ يٍ يبدح )رٚبضٛبد - ػهٕو(  اٌ انًٕاد الأطبطٛخر٘انًدزًغ ٘
 . يًب ٚؤثز طهجب ػهٗ ٔخٓخ َظز انغبنت َسٕ انززثٛخ انجذَٛخانززثٛخ انجذَٛخ
03
1       2  3 4
ٔخٓخ َظز انغبنت   ػهٗيًبرطخ انزٚبضخ يًب ٚؤثز طهجبػهٗ انًدزًغ لا ٚشدغ 
 .َسٕ انززثٛخ انجذَٛخ
13
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 نعم   أو    لا القبئمت الرقم
 1
 ْم رزٚذ أٌ ٚغٕل انٕٛو انذراطٙ فٙ دٔنخ انكٕٚذ؟
 َؼى         لا
 2
 ْم رهمٛذ أ٘ َٕع يٍ انزٓذٚذاد يٍ لجم انغلاة خلال يُٓخ انزؼهٛى ؟
 َؼى         لا
 3
 ْم يجبَٙ انًذرطخ ثسبنخ خٛذح؟
 َؼى         لا
 4
 ْم رؼبَٙ يٍ كثزح انسصص انٕٛيٛخ؟
 َؼى         لا
 5
 ْٕ دنٛم انًؼهى يزبذ نكم يؼهى؟
 َؼى         لا
 6
 ْم رفضم أٌ ركٌٕ يبدح انززثٛخ انجذَٛخ أكثز يٍ فززرٍٛ فٙ الأطجٕع؟
 َؼى         لا
خلال ْم رئٛض لظى  انززثٛخ انجذَٛخ ٚظزخذو اطزًبرح رمٛٛى يؼهًٙ انززثٛخ انجذَٛخ  7
  ؟درطٍٛوسٚبررخ  نم
 َؼى         لا
 خلال سٚبررخ ْم يٕخّ انززثٛخ انجذَٛخ  ٚظزخذو اطزًبرح رمٛٛى يؼهًٙ انززثٛخ انجذَٛخ 8
  ؟نهًذرطٍٛ
 َؼى         لا
ْم رئٛض لظى انززثٛخ انجذَٛخ ٚمذو انزغذٚخ انزخؼٛخ نًؼهًٙ انززثٛخ انجذَٛخ ثؼذ ػًهٛخ  9
  ؟سٚبررخ نهًذرطٍٛ
 َؼى         لا
سٚبررخ ِ انززثٛخ انجذَٛخ ٚمذو انزغذٚخ انزخؼٛخ نًؼهًٙ انززثٛخ انجذَٛخ ثؼذ ػًهٛخ جْم يٕ 01
  ؟نهًذرطٍٛ
 َؼى         لا
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 تربيت البدنيتمحتىي ال 
انفٓى الادراكٙ  ٔٚفزمذ فُٛخ نهًٓبرح ال انًؼزفخ ٚؼزًذ ػهٗرزثٛخ انجذَٛخ يسزٕٖ ال 1       2  3 4
 .نهًٓبرح
 1
 2 . ٚؼزًذ ػهٗ انسفظ ثذلا يٍ الاػزًبد ػهٗ فٓى انًٓبرحانززثٛخ انجذَٛخيسزٕ٘  1       2  3 4
اد انًٓبريٓبراد انجذَٛخ فمظ ٔٚفزمذ  ٚؼزًذ ػهٗ الرزثٛخ انجذَٛخيسزٕ٘ ال 1       2  3 4
 .انًزؼهمخ ثبنهٛبلخ انجذَٛخ
 3
1       2  3 4
ينبغي أن يكون محتوى التربيت البدنيت يساعد الطالباث علي تطبيق ما تعلموه 
 .)لياقت مدى الحياة (. داخل وخارج فصل التربيت البدنيت
 
 4
 انفزٔق انفزدٚخ  يغَبطتد ٘رزثٛخ انجذَٛخُْبن زبخخ أٌ ٚكٌٕ يسزٕٖ ال 1       2  3 4
 .انجبدنهظ
5
 
المعداث الريبضيت 
6 . انًذارص رؼبَٙ يٍ َمص فٙ انًؼذاد انزٚبضٛخ 1       2  3 4
7 .انًذارص رؼبَٙ يٍ ػذو ٔخٕد أيبكٍ نزخشٍٚ انًؼذاد انزٚبضٛخ 1       2  3 4
 رذرٚض ثؼض الأنؼبة انزٚبضٛخ ثظجت  ػذو انمذرح ػهٗانًذارص رؼبَٙ يٍ 1       2  3 4
 .ػذو رٕفز ايبكٍ نًًبرطخ انًٓبراد
8
  في التربيت البدنيتالاسعبفبث الأوليت
9 . ُْبن زبخخ إنٗ ادٔاد الاطؼبفبد الأٔنٛخ فٙ لظى انززثٛخ انجذَٛخ 1       2  3 4
 انًزؼهمخ ثبلايٍ  ادُْبن زبخخ إنٗ رٕفٛز ٔرشبد ػًم رذرٚجٛخ نهًؼهى 1       2  3 4
 .ٔانظلايخ
01
 ثؼض انًٓبراد فٙ انفصم انذراطٙ انثبَٙ ثظجت درخخ وُْبن يشكهخ فٙ رؼم 1       2  3 4
. انجبدانسزارح انًزرفؼخ انزٙ رؤثز طهجٛب ػهٗ صسخ انظ
11
 
 تقىيم منهج التربيت البدنيت
1       2  3 4
ٚدت أٌ ٚكٌٕ ُْبن رمٛٛى نلأْذاف انززثٛخ انجذَٛخ  فٙ َٓبٚخ كم فصم دراطٙ 
 ٚؼًهٍ يؼب نزمٛٛى انزسصٛم د انززثٛخ انجذَٛخرا٘ ٔختاد ٔيٕخّادزٛث يؼهى
.  نًؼزفخ يذٖ رسمٛك الاْذافانجبدانؼهًٗ نهظ
21
ٔرك درصذ ٔد انزٙ يٍ خلانٓب حُٚجغٙ أٌ ركٌٕ ُْبن اطزًبرح أيهف نكم عبنت 1       2  3 4
 .ْب لػب انًٓبراد انفُٛخ انًكزظجخ نٛكٌٕ يزجحانغبنت
31
1       2  3 4
ٔرك درصذ ٔد انزٙ يٍ خلانٓب حُٚجغٙ أٌ ركٌٕ ُْبن اطزًبرح أيهف نكم عبنت
41 .ْب لػبانًؼزفٛخ انًكزظجخ نٛكٌٕ يزج  انًٓبرادحانغبنت
 701
 
1       2  3 4
 خًغ انًؼهٕيبد ػٍ اززٛبخبد  انززثٛخ انجذَٛخ يُبْحٚزادُٚجغٙ ػهٗ خت
51 . انززثٕٚخ لجم ثُبء الاْذافانجبرٍٓط
 التربيت البدنيت اثمسئىليت  معلم 
 انززثٛخ انجذَٛخ فٙ اػذاد انًؼذاد انزٚبضٛخ  ادُْبن اًْبل  يٍ ثؼض يؼهى 1       2  3 4
. لجم ثذاٚخ انسصخ
61
71 .  انززثٛخ انجذَٛخ فٙ زضٕر عبثٕر انصجبذادغٛبة انًظئٕنٛخ يٍ ثؼض يؼهى 1       2  3 4
81 .  انززثٛخ انجذَٛخ غٛز لبدرٍٚ ػهٗ رغجٛك أْذاف انذرصادثؼض يؼهى 1       2  3 4
 
 العلاقت بين الطبلبت ومدرست التربيت البدنيت
91 .  فٙ زصص انززثٛخ انجذَٛخعبنجبرٍٓ يٍ ٌ انززثٛخ انجذَٛخ ٚظخزادثؼض يؼهى 1       2  3 4
 ػهٗ ثُبء ػلالبد اخزًبػٛخ خٛذح يغ اد انززثٛخ انجذَٛخ غٛز لبدرادثؼض يؼهى 1       2  3 4
 .عبنجبرٍٓ
02
 ػهٗ طٛغزح انزصزفبد انظٛئخ انزٙ اد انززثٛخ انجذَٛخ غٛز لبدرادثؼض يؼهى 1       2  3 4
.  عبنجبرٍٓرخزج يٍ
12
22 . عبنجبرٍٓ يغ لاد انززثٛخ انجذَٛخ غٛز ػبدادثؼض يؼهى 1       2  3 4
32 . عبنجبرٍٓ يذْجب ػُذ ٔضغ درخبد رسٛشاد انززثٛخ انجذَٛخ وادثؼض يؼهى 1       2  3 4
42 . عبنجبرٍٓ لجهٛب ػُذ ٔضغ درخبد ٚشادذد انززثٛخ انجذَٛخ وادثؼض يؼهى 1       2  3 4
 
إدارة المدرست 
52 .  انززثٛخ انجذَٛخاد يغ يؼهىطهجٛب  ثشكمإدارح انًذرطخ  رزؼبيم 1       2  3 4
62 . انجبدطال يغ طهجٛب  ثشكمإدارح انًذرطخ  رزؼبيم 1       2  3 4
72 . أٔنٛبء الأيٕريغ  ثشكم طهجٛبإدارح انًذرطخ  رزؼبيم  1       2  3 4
82 .  يغ لضبٚب انززثٛخ انجذَٛخطهجٙإدارح انًذرطخ رزؼبيم ثشكم  1       2  3 4
 وجهت نظر المجتمع اتجبة التربيت البدنيت 
انًدزًغ نٛض نذٚخ ا٘ اْزًبو فٙ أًْٛخ انززثٛخ انجذَٛخ يًب ٚؤثز طهجب ػهٗ ٔخٓخ  1       2  3 4
 .دَٛخَظز انغبنجخ َسٕ انززثٛخ انت
92
 ْٙ أكثز أًْٛخ يٍ يبدح )رٚبضٛبد - ػهٕو(  اٌ انًٕاد الأطبطٛخر٘انًدزًغ ٘ 1       2  3 4
 . يًب ٚؤثز طهجب ػهٗ ٔخٓخ َظز انغبنجخ َسٕ انززثٛخ انجذَٛخانززثٛخ انجذَٛخ
03
ٔخٓخ َظز   ػهٗيًبرطخ انزٚبضخ يًب ٚؤثز طهجبػهٗ انًدزًغ لا ٚشدغ  1       2  3 4
 .انغبنجخ َسٕ انززثٛخ انجذَٛخ
13
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 نعم   أو    لا القبئمت الرقم
 َؼى         لا  أٌ ٚغٕل انٕٛو انذراطٙ فٙ دٔنخ انكٕٚذ؟ٍْٚم رزٚذ 1
 َؼى         لا  خلال يُٓخ انزؼهٛى ؟انجبد أ٘ َٕع يٍ انزٓذٚذاد يٍ لجم انظْ٘م رهمٛذ 2
 َؼى         لا ْم يجبَٙ انًذرطخ ثسبنخ خٛذح؟ 3
 َؼى         لا  يٍ كثزح انسصص انٕٛيٛخ؟ٌْم رؼبَٙ 4
 َؼى         لا  ؟ح دنٛم انًؼهى يزبذ نكم يؼهىلِ 5
 َؼى         لا  أٌ ركٌٕ يبدح انززثٛخ انجذَٛخ أكثز يٍ فززرٍٛ فٙ الأطجٕع؟ٍْٚم رفضم 6
 7
 انززثٛخ انجذَٛخ اد اطزًبرح رمٛٛى يؼهىرظزخذو لظى  انززثٛخ انجذَٛخ حْم رئٛض
  ؟خلال سٚبررٓب نهًذرطبد
 َؼى         لا
 8
خلال  انززثٛخ انجذَٛخ حطزخذو اطزًبرح رمٛٛى يؼهىد انززثٛخ انجذَٛخ  ْخْم يٕج
  ؟سٚبررٓب نهًذرطبد
 َؼى         لا
 9
 انززثٛخ انجذَٛخ ادلذو انزغذٚخ انزخؼٛخ نًؼهىد لظى انززثٛخ انجذَٛخ حْم رئٛض
  ؟ػًهٛخ سٚبررٓب نهًذرطبدثؼذ 
 َؼى         لا
 01
 انززثٛخ انجذَٛخ ثؼذ ادلذو انزغذٚخ انزخؼٛخ نًؼهىد انززثٛخ انجذَٛخ خٓخْم يٕ
  ؟سٚبررٓب نهًذرطبدػًهٛخ 
 َؼى         لا
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Appendix H: Descriptive Data for Item Levels of Agreement 
# 
Item 
Total     
   % 
of A 
PET        PES            
 Male    Female 
% A        %A 
Male     Female 
% A        %A 
The Program Content       
1 
The content depends on the technical 
knowledge of the skill and is missing 
the cognitive understanding of the 
skill. 
58% 74% 51% 54% 48% 
 
2 
The content depends on memorizing 
more than relying on the 
understanding of the skill. 
32% 42% 25% 33% 28% 
 
3 
The content depends only on the 
physical skills and is absent the 
related physical fitness skills. 
56% 69% 40% 59% 64% 
 
4 
The content should train students to 
apply what they learn in and out of 
the classroom. (Lifetime fitness)      
92% 89% 93% 93% 96% 
 
5 
There is a need to have a physical 
education content that addresses the 
individual differences of students. 
89% 95% 88% 93% 72% 
 
 Equipment       
6 
Schools lack the necessary sports 
equipment. 
51% 59% 41% 63% 36% 
 
7 
Schools lack adequate places to store 
sports equipment. 
64% 55% 69% 73% 56% 
 
8 
Instruction is impacted by the lack of 
adequate spaces. 80% 85% 82% 83% 60% 
 
 Safety in Physical Education       
9 
There is a need for first aid kits in the 
physical education department. 
91% 95% 85% 98% 88% 
 
10 
There is a need to provide training 
workshops for teachers related to 
safety in physical education. 
93% 92% 93% 90% 100% 
 
11 
The framework of skills should be 
restructured because some skills are 
hard to practice in the second term 
because of the hot temperatures that 
affect students' health. 
 
82% 91% 66% 88% 96% 
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# Item 
Total        
% A 
PET PES 
 
 
 Male    Female 
% A        % A 
Male    Female  
% A        % A 
 Evaluation of Physical Education       
12 
There should be an evaluation of the 
objectives at the end of each semester 
where physical education teachers, 
supervisors, and experts work 
together to analyze student 
achievement on the educational 
objectives. 
92% 94% 89% 98% 88% 
 
13 
There should be a portfolio for 
students to document their skills to 
monitor and review their physical 
performance. 
82% 86% 70% 93% 88% 
 
14 
There should be a portfolio for 
students to document their skills to 
monitor and review their cognitive 
performance. 
81% 82% 74% 88% 88% 
 
15 
Curriculum experts should gather 
information about their students' 
needs before they develop their 
objectives. 
93% 92% 92% 93% 96% 
 
 
The Role of the Physical Education 
Teacher 
   
   
16 
Some physical education teachers 
neglect preparation of equipment 
before the class begins. 
83% 89% 67% 95% 96% 
 
17 
Some physical education teachers 
avoid participation in some required 
activities (e.g., morning activities). 
58% 83% 26% 81% 52% 
 
18 
Some physical education teachers are 
unable to clearly define the lesson 
objectives to their students.  
65% 75% 51% 76% 64% 
 
 
The Student Relationship with the 
Teacher 
   
   
19 
Some physical education teachers 
make fun of their students in physical 
education classes. 
41% 65% 16% 49% 40% 
 
20 
Some physical education teachers are 
unable to build a good social 
relationship with their students. 
 
51% 62% 41% 54% 48% 
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Item 
Total 
% 
of A 
PET PES  
Male    Female                        
%  A        % A 
Male     Female                        
%  A        %  A   
21 
Some physical education teachers are 
unable to control their students' 
behavior in the classroom. 
63% 69% 49% 63% 88% 
 
22 
Some physical education teachers are 
unfair with their students. 
55% 59% 41% 63% 72% 
 
23 
Some physical education teachers are 
biased when entering students' grades 
based on the students' religious group. 
27% 19% 19% 44% 44% 
 
24 
Some physical education teachers are 
biased when entering students' grades 
based on the students' tribal party. 
32% 23% 23% 54% 44% 
 
 The School Administration       
25 
The school administration deals 
negatively with physical education 
teachers. 
38% 32% 33% 51% 48% 
 
26 
The school administration deals 
negatively with students. 
30% 26% 29% 27% 48% 
 
27 
The school administration deals 
negatively with parents. 
21% 19% 16% 22% 40% 
 
28 
The school administration deals 
negatively with physical education 
issues. 
45% 42% 40% 54% 52% 
 
 Society's View       
29 
Society pays no attention to the 
importance of physical education, 
which negatively affects students' 
views of physical education. 
81% 88% 81% 83% 64% 
 
30 
Society believes the core subject 
areas (i.e., math, science, and 
languages) are more important than 
physical education which, negatively 
affects students' views of physical 
education. 
93% 95% 88% 98% 92% 
 
31 
Society has a lack of practicing 
sports, which negatively affects the 
students' views of physical education. 
80% 74% 82% 73% 100% 
 
